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FOREWORD-

This.moduie was de'vel'oped -es one. of eight dissemination,.
packages which were being .prepared under an
project, The Mega Public Schools worked in concert with the .

American Institutes,for Research (AIR) in this Title III project.

if should be that Vrhat_is being presented here is infer-

mation" on Mesa's on-going long-taTige project. in career guidance,
counstling,, placement and follow-up; funded not only by Title,I-U
154 also by VocatkOnal.Education Part D Exemplary and District
-funds. A key element-of this project has been the designing,
field testing and final production of staff development training'

packages.
. u

The specitt-i-c participation of E.S.E.A. Title III comprises
an integral:part of the totai.process for orienting counseling
services .toward specific student outcomes in an accountability

model. Title III is housed.,in the Arizona Department bf Education

Wider Shofstall, Ph.D., Superintendent of. Public Instruction.

The Title staff it directed by Fred J. Sughrue and the consul-
tarll'asigned.to this project is JesSe Udall,-Education Program

-Specialist.

*For'addition information on these projects..

Write or call: -(602) 962-7331

Exemplary Project Director
Byron E. McKinnon
'Guidance Director
Mesa Public Schools

' Guidance Services-tenter
140 South Center
'Mesa, Arizona D5202

/"

Title III Director
Duane Richins
Guidance Specialist
Mesa Public Schopls
Guidance Services Center
140 South Center

.Mesa, Arizona 85202
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inTRODUCTION

-OVERVIEW

This "Module", is part of a package whibh f6.110wingv

-Tape-slide introduction
-Flowchart.of the comprehenSive approach.
- Module goals and objectives .

- Instructional materials (test of modulo)
li -Progress checks . .

-Group activities
- Simulation activity
-Applicaticin procedures
-Pro- and Post-Assessment
-Further referenc9s

Packages are designed so that you may .work at your wn pace

but should not take over 15 hours' to complete. The only plemeAt

of the package external to the mbdule is the tape-slide i';iritro-
1

I

4
duction.

The"-flowchart pa4e defines the four major phases of Xhe.com-
.,

. :
.

prehensive approach 'O'guidance, counseling, and placement and how
-., -.. .

they. relate to eachothdr.'Yrhe darkened segment'indicate. where

this package, Delermtining Program Goals and Objectives, f4ts in the

..6' \

overall pl4n.

1

4
444. , 4. 44, .44
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AUDIO VISUAL INTRODUCTION

;.1f.
//o'foe

4'

This-packagelDetermining Program Goals and. Objectives,

includes an audio cassette and slides too introduce 5,61.1 to this
/

phase of the staff development series. We suggest that you and
A

any other' individuals who are considering working on this module,

first take a few minutes to view and hear this presentation.

The tape is playable on any-cassette recorder. The'slides are

also.standard and numbered in the order of appearance. ,An audio

cue .("beep") indicates the points at' which you are to advance: to

the net slide. Begin with the title slide in the projector gate./

In the event the tape-slide is net available, you may read

through the tape- slide script Which is located in Appendix B.

This will give you a quick overview of the, contents of the module.

1
2



The preceding diagram illustrates the parts' of the comprehen-

,tiv approach yoU will. be learning about' in these iiaff-'develppment

packages..otach of the packages htlps.the reader to develop one or
a 4

,

more of the competendles listed. T e geneial purpose of this modkle

and the specific outcomes that, you ould achieve through iedare

summarized below through the gda1 statement and package objectives.

MODULE GOAL
When you have completed the readings and activities of this

package, you will be able to use current status assessment and '

.

desired outcomes assessment reports to produce a complete set of

program oafs and student performance objectives for the program

you .are anningb

MODULE OBJECTIVES
When you

be able to'?

7-3

have successfully completed this package

. Describe in a shor
steps in the plann
after the desired o
current status
before process
grams are written.

you will

paragraph the four mpAn
g proces07that occur
tcomes assessment and

ssessment are conducted and
bjectives for guidance pro-,

4
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10-12, 2. State five 'general activities that must be
condu6ted so that -Oils phase of the` planning
process may be conducted smoothly and effi-

..
ciently.'

.

18-28 3. fist the four Majer tasks that should be
accomPlished to determine program needs.

4. Write two to 'three sentences to c 'be:
a) each of the three activities that contri-
bute to the 'first task in determining program
needs and b) two general pbints to be consid-
'ered duririg these activities.

18-28 5. Define in a sentence each the three types
of discrepancies between the .result's of the
current status Assessment and the desired
outcomes assessMent fdi which the planning
team should recommend strategies, to resolve.

18-28 6. List respontes for each type of discrepancy,
and two possible courses of action fen
instances in which an appropriate response
cannot be selected.

,.
32-33 7. Define the relationships among the terms

"program goal," "student goal," and""stu-
'dent performance objective."

34-41 8. State the seven characeristics of A. high
quality set of program goals. '

55-58 9. List and briefly define the three essential
components of a well written performance
objective.

.

55-58 10. Write a.t least 10 acceptable perk rmance
outcomes which meet the criteria specified
in this module.

..

64-66 11. List and define the four types of procedures
necessary for determining program success;

borleog.rw.=4,,novei.. p., %, 01, 0.4 scrum. r sot "%warn= temar.ttroa=ramitraw teratowAttrocaustvo.

5.
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Approximate-
Time

1 hour

1 hour

6 hours

1- hour

1 hour

2. ,ho'ur's

MODULE OUTLINE

Activity

Introduction. You take and score the pre-
assessment instrument and view a tape slide

presentation: Next, you examine the how-
dhaft for-Ainders s'

of this module to the overall.-comprehensive
.prdgram and settles of packages. Finally, you
are presented with the module outline which
shows. approximate timelines..

.11

Ra-Eionale. You are presented with the reasons
the module was produced and the purposes it
hopes to serve. Progress checks and roup
activities'are provided to assist you in
attaining the'skills and understandin out-
AJined in the module.

In- Depth Study. You extend your knowledge
through study of the body of the Package,
group .Bictivities,.and interestedareqs from
the references section.

Simulation. This activitylgives you a chance' ,

to practice what you have learned in the.
reading.

Application. In thit activity you will be
asked pertinent procedural questions relative
to determining program goals and objectives.

Post Assessment. Here is' where you demonstrate
that you have achi&Vod the objectives of the
module.

o

fir 10

5.1
VJ

-
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DEFINITION OP TERMS.

Some of the terms used in this module may be new to yop, while

others may be used in ways that vary from traditional usage. _It As

'important to understand the definitions of termsfas they are used in

this module.

Criterion Level--A standard, usually established during the

planning stage, which stipulates the necessary level of success on
ai-performance objeCtive or program goal, to consider it achieved.,

An -elm :Ingle- mightbe-t- "-By theyeari-t_and'90' pf__participating

students will achieve performance objective 3.5.".-

Implementation Strategy--A specific, concrete procedure which
contributes to the achievement of a process objective.

4

Process Objective - -An activity which,contributes to reaching

a product objective. An example, related to student academic needs,

might be: "To hold at least one_20-minuteconference per semester

with. every 'high school student to ditcuss his. academic progress."

Process objectives and implementation strategies',. since they relate

to activities,' are not dealt with in this mOdUle, but in subsequent,
ones.

`.1

- Product ObjectiveThe final outcome or desired accomplishment

of an activa.ty. Student performance objectives are examples of

p4oduCt objectives.,

Program Goal --A globally stated; general outcome for a prograM

An example might be: "To-help students better deal with academic"

problems."

Student Goal--A 41obally stated, general outcome.for students.
An example might be: "To' better deal.Avith academic.problemb,"

. , .

Program Need--The current status astestment.revears the present

program priorities, While the desired outcomes assessment -determines

the idedl program priorities. The gap between the two 'represents

program needs--the Changes that are necessary tp"get from the present
to the ideal.

.

. .Student Perfermance,Objective--A specifibehaviorally stated
and measurable outcome for students. It should include the popUla=
tion involved, the observable activity, and the evidende that Will,

be accepted tosindicate-that the objective has been achieved. An
. example might be:- "Given a small group discudsion situation, by the

end of the year -each eighth grade student willllave. made an.effort

deemed satisfactory Gy his tea her,,'according to defined criteria,
to encourage participation fro) another group Member at st twice

over some half .hour 'period."'
1 1

6



I

4

'RE- ASSESSMENT

S

, The questions below. are designed to give you an idea of the
instructional centent-WihisHmodule go you may deterMine:
1) whether you wishito`-contifiue'worki g on the module; and. .

2) whether youwant to Skip certain se tions of it. Each question
relates to the modulo Ojective of thg same number. The pagag,of
the text that presentta information, t quired to answer the ques-

. tions'are indicated,Wtereach question. ,

. . ' #

. Try to answer- each quastion.and-check your workmusing.the
answer key provided. Then, if you,4feel'the module or certain
sections of it will be Of benefiCte-yop',, continue with the tape-
slide present .on.

to ,44,

1. 'Listed b ow are Mir main "steps in the- planning 'process..

(These occur after a needs assessment and a current program
assed-ment are taken and before objectives- for a Dew guidahce
prog am are written.)".Opposite.the 'tops arp descriptions
of the steps. ,Match-the correct description with its appropriate
step. (pp g 6 8)

Determining Pro am
Needg

Writing,Program
Goals

Writing'S'bident Pe
formance gbjactiv

Planning for
EvaluatiOn

I

A. Stating °broad, geheralareas
. of program outcomes.

B. Identifying discrepancies in. areas
of current anddesired prograM.,
effort and Choosing strategies to
resolve them.

'etting crigeria so that-program
affectivenesa.can.be determined.

D. §tating the measurable behavioral
r: ski1 studeAts Will* develop in

the 3rogram.:
,

12

a.1
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i\ORE-ASSEStMENT

4,

t ,.4.
The questions below are -designed 'to give you an idea of he

instructional 'content of- this mpduele so you may determine:
1) Idifethqr you wish to continue working on the module; and
2) whether you want to skip certain sections of it. Each question
relates to the module qbjective of the.-same nuMber . -The, pages -of
the text that present he informatiOn required to answer the, ques-
tions are ).ndicatedtaf'ter each` question.

. , ,.

Try to answer each;,que-stion.,and acheck your work using the
answer :key. provided*. Then, if you,,,t-ep: the module or certain -,
sections of it will IA of benefii-.7.-to you.; continue with the tape--" slide presentation. - .

140 ',.
....... ,

. . 4, .... - - .
1". Listed below are four main steps in the planning process.

(These occur after a -needs,i,asSe'sement and a current program
assessment tre taken and2'before. o-b.je.c-tiv_es for a knew guidance-, proglram are written.) Opposite ,tbe Atelp ar ,descriptions

---iitlf ,the stePS. Match tlie correct deS6ription ith its appropriate
step. (pp '7-,& 8) .--,.', ,---

= ..

t ,- , ..
Determining Prograni A. Stating broad,":-,g-ne'ral:areas- -
Needs , _ of _program outcm-es...--., -- _. -

,,,--7..,:- B. -Iaen,tifying diaprek-enVii.ed- in-. areas,
Writing Program) - Qs a:et en and-oaes1:red.'15'-i.o.gralii,
Goals,_. tekfOr.t - d --ch-toi.ing , st-ra td-ies to

_ resOlve:., b'em. --7-....- ---

Writing' Student Per- .C.. Set-tipgicriteria so that program
fOrmance Obj cct ive,s -\... .6.-E,kactIvenei''S "can: be -de-terniined. ...,. s,... -- D. Stating tie measurable behaviorali fj ,..; \ . _

-Pland-ing fOr ' skills students will develop in
...EViluation the progrgm;, .;

5;-`,-.

, .:

,......, . ..,
s

U 6.1-



Theteare'at-leastfiye general activities t-hlt mist be conducted

-in order; for-the planning prodess tol)e-PPriduCted smoothly.
How-Mgny can `you idehtify? ('pp 10-12)

A.

B.

D.

E.

3.: -Listed. baloWare four majpr tdskS,that-Should iaccomplished t6:::._

deterMine'program.needs. Rearrange them in chkonological order-;

(PP- 1,8-?2).
L.

--,

. ,

, 1 ,

State program changes

. .

Compare-,t he' Summary.. reporXs: for the
-0-;

_ .

DesiredAkitcoMee Atsepments.

Identifydiscrepenciesbetween areas of current and
absired-effort.'
..,.,

Cu'rr'ent and

Identify strategies for resolving discrepences.

4. What three actiVities'wouldyou suggest ifyOu were Comparing
.suriimery reports for a Current ,Guidence PrOgram Assessmentand :4
Desired. OUtcomes ASsessment?.:1' 18-28)

/

ro

What are three types of discrepencies that could,be found
in comparing these summary sheets. (pp.' 18-28)

A.

13

6.2;,

qSo

1 -



Again; if you were cOmpaking the same summary sheets, what
would yqu suggest be done for each discrepency written in
#5? (pp. 18-28)./

A.

With, "the three terms shown in Column A,-comparethe:Aefinitj.ons
in. Column B. match with -the appropriate-term. & 33Y.:

r

A B

P2Ogram GoaI A. 'Describes a specific, measurable,
behavior that contributes to

Student Goal ..- achieving a student goal.
. Defines a broad area of Student

Student PerfOrmance competence in a way that makes
Objective 0

the program the stated or implied
subject Of the Sentence.

C. Defines a broad area of student
competence in a way that makep
the student the stated'or implied
'subject of the sentence.

Can you name several characteristics of a high quality set of
program goals? (There are at least. seven.. The first is give.

as an example.) (pp. 34-41)

A. Includes high ranking deSired outcomes statements

B.

. C.

D.

E.

F.

G.

14

6.3



. .

. Comp-let& the-folloWlng sentences regarding components of a.
'Well7written performance objective...

.,
.

..

A well-written performance -objective contains a behavioral'
'

...,

that describes what a studeht will be able to do as ia

A.
esult f,guidance program activities. to addition, the

objective names a that defines who is expected to

perform that behaviorTinallyperformance.objectives,

.are concerned7With--; that 'will be cceptedaprotf cf-
C.

-

attainment of the behavioral objective outcome.

10. Pick one goal statement Arum the list below and write
- a student performance'outcome for the goal statement..

(pp. 55-58)

A; The student will know what to do when. he is witho-pers
who use drugs.' ,

B. The student will know how to perform well on job,
applications and interviews.

C. The student will know how to listen and take notes at
the same time.

Goal,,statement

Student performance outcome

11. There are four,y,pes of procedures necess.ary,for determining

program success. Can you name any or all of these? (pp. 64-66)-

A.

B.

C.

D.

15

6.4
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91 

1. B Determining Program Needs 
A Writing Program Goals 
.D .Writing ,Student Performanbe Objectives 

C Planning for Evaluation 

2. A. Selecting personnel 
B. Allogating resources 
C. Determining schedules 
P. Communicating 
E. Evaluating. 

3. .4 A. 
.1. B. 
2 -C. 
3 D. 

4. A. Study the t 41ireports. carefully to bepome converspent 
with the da a they contain. 

B. Compare the relative emphasis of the .five, areas on the 

two.reporta. 
f 

C., Compare'the mportance of specific items within areas 

on the two r orts. 

5. A. Where one is' higher, 
B. Where one is lbwer 
C. Where they a e the same 

'6. A. ly CoUnselo s spend,more time on outcomes rated high 'e 

on the desired outcomes assessment. 
2) =Add ,item rated hiqh on the desired outcomes assessment 

to the rograM. 
B. 1), Perhaps delete outcomes from counselor attention 

r.,ecauir s caution) 
., 

2) As igh responsibility fbr accomplishing some outcomes 
t scam one other than' a counselor. 

3) C unS ors become more efficient-and accomplish the- 

. 

e s me number of outcomes in less time. 
, 

C. Counsel° s spend more time on outcomes rated high on the 
)ffesir utcomes assessment and less time outcomes 
rated h gh'on the current, status assessment. 

O 

B Prog m Goal 
C 'Stu nt Goal 
,A Stu ent. Performanceeita;sxa 

eady stated as an example 
comprehensive 

xax uamsNv 
111311SSISSIIHcr 
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C: grouped according"to an appropriate-model. 

-4-1). Is: ranked according to .priority by ,stated Crite-ria. 

E. Is sequenced by a pex'sonal problem solving paradigm or 
other. rationale, 

F. Is articulated across _grade. levels. 
G. Has been reviewed and accepted by advisory.group(s). 

. 
, 

9. A. outcome '- 

B. populatioh or 2grOup 

C. evidence . 

'the student will know what' to do when he is -with others 
who.use drugs. 

The student will-know ho ow-to perform well on job applications 
and interviews. 

e. The student will know how to listen and-takes note8 at the 

same time% 

.A great variety of outcomes would be acceptable here One 
,example outcome*.is provided for each goal . statement. 

- 

A. To identify chars teristics that indicate someone is, 

"under the influeri goof,.druge. 

B. To distinguish ex mples of dressthat are appropriate and 
inappropriate for ,a j,ob'interyiew. - 

C. To list the major points made'i.in 
a two to five minute spedch. 

DeterMining if.the,:student has attained an objective-- 
criterion. set. .in student performance objective. 

p. -,'Determining if the 'student haz,a'ohieved.a goal - -set 
criterion"for percentage, of objectives per goal to be 

attained. 
C. Deermihing if the Progtam has a6hieved the goalset 

criterion for percentage-of students who must achieve 
goals as a result of the program. , 

D. 
4 Determining if the program is eff,ectiveset criterion 

for percentage of goal's the program must achieve. 



n GENERAL, CONSOERATIO

A

Comparing the current status assessment report and the

desired outcomes, assessment report to produce a. rede4nition
,

' of the Program s goals,,apd the writing o'f'studentperform-
,

.

$

'ance objectives related to those goals, is a fairly simple

'-and stra?ight4otwafdprocess in its overall structure and i

$
conceptipn. Thactual details -of the work can be very'

. .
. A

complexand'Antricate.how0er: section will present a
, .

(

.g-

,brfefoverview of the procesS;.-and then touch' on five con-

cerns the-admdri.Neratot.iali need tai deal with to success-
.

4.,

fully accomplishth'e .process. These fiMe' concerns are:

personnel,-reso4rces, .scheduling, 'coraMtnication, and eval--*

uatiom.':The subsequent sections Will vdde the detailed
.

direction .necessary to a'ctually carry out the process.
r :

The chart on page 9 diagrams the steps involved in the
P

planning process and the relationship of the activities deal

with in thi's module tb the overall process. One leaves the

current' status assessment and desired outcomes assessment'

With a list of current and desired. program priorities. The

next step involves comparing thpse two sets of data and

determining the discrepanies. This effort produces a com-
1,

prehensive listing of those areas where current and desired

priorities match, those areas whete they fail to. match, the

directions in which they fail to match, and the degrees' to

which they differ. Discrepancies- maybe of three general

sorts, those in which: a) current effort is lower than

18
7

overview
of the
process

fiive
cgr:cerns



desired effort,effort, b) current effort is h her than desired

effort,and c) current and desired effort are at approxi-

mately the same level but focus"on different outcomes:

Various strategies may be employed to deal:mith each' depend-

ing on the particular situation. But when all discrepancies

haVe been identified and *defined, and. appropriate responses

have been determined, program heeds (in terms of changes

that will contribute to an improved program) will have been

articulated.

Once needed'changes are determined, one can proceed to

define the'goalS for the program. Fromthese goals one can

then write student perfOrmande objectives, putting the

gloVally-defined goals for the program into behayioral,teknlis

-which are.'observable and measurable': And he then pre-

pared to conduct his program on a basis quite different fr6m

most in common practice. He has a plan which is based on

empirically determined need's- and which'is'open to evalUation

and accountability at every point, His planni fforts have

come. to an end, and he may go. on tO devIelop the strate-
,

thus

gies and activities necessary to fulfill the goals a
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. STEPS Ik THE PLANNING PRbCESS
MN.

CUrrent Status Assessment Desirqd Outcomes Assessment

Current Priorities DesiredPriorities

2.' Population

3. Evidence

Process Objectives

Implementation Si:rategies

20



Carryin these steps requires considerable effo-r.

Detailed data comparisons will be needed. Lists of discrep-

ancfes between current status and desired outcomes will have

to be written. THese will have to distinguish between dif-

ferent kinds,of discrepancies. All this information will

, have to be assembled in a form that defiries the needed pro-

gram changes. Program and student goals will have to be

IL er. gh -qu-a usable peTformance objectives will

have to-be drafted and,scrutini;ed. The effects and effi-

ciency of all these activities will have tp be validated.
s

Reports-will have to'be made.to advisory groups, school

personnel, district residents, and students. All of this

requi-e the efforts of skilled, dedicated workers.

.0ne of the first ta6ks of this phase of the planning, as

with earlier ones; is finding such personnel, and allocating

the tasks,appropriately. If -an dedicated cadre. of

workers undertakes the efkort enthusiastically,' and is given

the- time and resources necessary, results will almost surely

be positive and useful.

Along with-the personnel to be assigned to the effort,

the plann9r/administrator will need to plan for and allo-

! -

cate,necessary re8ourdes. Supplies, working space;"equip-

meht,,apd ,plerical help will all be nieded.1/Delays gnd

frifstrAions can be avoided if these are provided for from

the beqinpinq.

Ahother important consideration at the legi,nning of

the effort is establishing schedules which will coordinate

21
10

personfle2:

resources .



the various phases of the work and provide guidelines for

when individual tasks should be begun andfinished. Often

'a-useful means in this regard'is a time flow chart. It can

be ructured i n many gays. The example below o ffers one

suggestion. Whatever the .format chosen 'a .chedule should
j.

be devised at the beginning of the effort to aid in, the

coordination Of the various tasks and proViae guidelines for

individuals working on .the effort._

SAMPLE TIME CHART'

4,

. .

Task

January

1

Week
2 3 4

Week
1

Feb

2 3 4

March

1

Week'
2 3 4:'

1. Identify Discrepancies

2.. Determine Program Changes

3. Define Program-Goals

Etc.

The work involved with thiS module is concerned with

'sensitive areas and is critiqp1 to the future of your guid-

ance, counseling, and placement program. Fpr both reasons

a key task will be communicating efficiently and accurately

with all gioups involved and. keeping records Of what is

accomplished and howit was done. Advisory groups should
o

meet regularly to review progress and offer direction and

solutions when problems arise. Personnel working on various

aspects of the project should b9 kept informed of progress

in 'otherareas. Sch ol perso 1--counselors, teachers, and

22
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J

administrators,-should be kept abreast of developments and

results of the work,,particularly as decisions are reached

about changes in the,program'and as goals are written and
. . .

program'directions determined. And ol -course, students and

their parents shoUld be kept informed of program changes and
. N .el

new directiont.. 'They wial.bethe ones to
1

benefit most as .

prole rams are designed to-respond to.their needs and "expressed

.-Nt-
'Cle-Siiter StICIT. 'Lho'roug h -cermmunicationl can help- to maint-Laa

sense of enthusiasm-about the work being carried on,1 and can

contribu.te effectively to its success.'

The final general, consideration that must! Be dealt wi'th

in tlje process of developing the goals and objectives for

guidance programs is -the, evaluation of that process.- Since
,A I

the goals,and objectives of a program will determine the,

actual activities to beAmplemented,sUbsequently it is

important to 'monitor the planning phase closely to insure a

high quality effort. In this way, continuous formatiVe.

evaluation may' be provided to contribute to informed-deci-
,

P

sion making and secure a solid foundation for the program

-bein4 built,

Evaluation in the planning phase.Of program developMent

should answer three types of questions: 1) Were the data

from the current status assessment.and the deSired outcomes

'assessment collected and used as intended to derive program

goals and objectives? In other words, was the planning con-

duCted as it was designed to be? 2) Do the goals and objec-

tives that were produced represent an acceptable foundation

O
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for the program being planned? Or, is the.product.of the

planning process of adequate quality?and 3)What resulted

from the planning mat was pot eicpected? Or, what were the

positive a'xid negative'-tinatticipated.effectS of producing
. ,

goals and objectives?
,,,

There are several procedures available to answer these
/.

'.

questions. The most reliable data for'the first'alre-pro-

duced by ,a replication of the planning procebs. AWalidity.

-check cf thle results -of- .the de7ired-outcomes- assessment .---andi
.

. i ,.. .

/ .
. .. .,, .

thecurrent'Status assessment pay be Pi-educed by redoing each

ith a small sample'of the original respondents. .The results

produced by the juiniature'reassessmentS may then be used to

verify the results of the original aSbessments..- If the decd-
.

sion,rules and procedures used in the original assessments

were consistent and recorded, they cap be used again. Such

a reapplication of the process should assure that the data

will lead to a:.sprogram accurately reflecting the real needs.

Where a replication Of the 4essessment peoess is not

possible, the Miality of the products of this prbces

- and objectives,0i.,0tudent guidance programs) maybe

uated by sub.recling them to consultant review. A panel of

(goals

%-
experts representing the academic community,and the residen-

tial community (perhaps the advisory group) could check over

:lists f goals and objectives and certify that they represent

an acce table basis for the program(s) being planned. Wheee

this grou identifies areas of deficiency, their experience

may be used to provide Suggestions for improvement.

24
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o assure a successful effort in the steps outlined in

this module, ,a criterion checklist_may be used to evaluate crip4iOn
ch c*list

it. Such: a Checklist should include ijms related,tO each

step in the-planning process. Items shoulcl specify 'what is

to be accomplished at each step, when this 'Should be done

who is-responsible and what level of results W.11 be con,

sidere& acceptable. The following is an example of sucWen

item. "By April 25; 19 ,.the members of the junio high

e

sbhool guidance program planning task' force produ e a

written list of all areas where preSent progra efforts

fail to relate to identified student needs. his list 1,as

F generated by a comparison of current statufi assessment and

desiredtoutcomes asseqment data." Eyal on of program

t/beusing such a checklist will t /Onbe a Sipple pro-
' /

aess of indicating "yes; if was don741:tir "no,,,:it.w4as not

done" for each item.
. ,

,

A criterion' checklist evalu 01,1 strategy has the,addi-
,

l'advantd0 of structuring iflelPlannima process. It

'promotes program planning by reqUiring those involved to

document and schedule in ad:Vanbe what tIey will aCcOmplish.

The criterion checklist may also Serve as a useful commdni-
.

cation device by informing each member of the-Pfanning team

of the tasks coming

Any activity4s likely to,produce results that were not unanticipate
effects

expected and that .do not relate directly to its stated out-

comes. A comprehensive evaluation of the planning process

of guidance programs must inquire about such results. They'

14
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may have a significant etfect (either positivdf Or negative)

upon the success oE planning efforts that willgo unrgcog-

nized if'it is not assessed. For example, collecting data

. on the 'desired outcomes of guidance programs from parents

.,

may generate considerable interest in these programs among

the parents polled. This interest is a side effect of the
4

planning process. If progra pl ers'know of it, they. .

-

might contact the parents who responded to the assessment

when -volunteers are,meeded-fur guidance ie a e-

These parents might also help generate community interest in

the guidance program if( they are encouraged to do so. The

resource represented by interested parents might go unused

by the guidance department if the unanticipated efkects of

the planning process are not assessed

The evaluation of the positive and negative unantici-

pated 'effects of the planning stage of program development unantio.cpate,
effects

may be assessed by questionnaire, interView,observation, or assossmont
Methods

analysis of data from u54btrusive measures. Usually a com-

binatio*of these means is the most effective. Information

on unanticipated d effects should be sought from all

duals

should

the ev

it wi

r groups who m4y have experienced them. Such data

be summarized and reported along with the rpsults of

uation of the planning process and products so that

be available for subsequent decision majcing.

15
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may have a,significant effect (either positive Or. negetive)
::;,..

\., w

upon the success of planning efforts that KiWpo'unre'cog-
)

nized if it is not assessed. Mr example, collecting data

d
on,,thedOesired outcome peguidance programs from parerits

.,

may rgeneratek considerable interest in tbese progams among,
. 1 ,

.

programs
'

.

the parents polled. This interest ise side effect of trie. .

-
...' A 4A'

. ., . .,
planning ,process. program planners know of it, they

might contact the parent's who responded to the assessment

when volunteers are needed for guidance-reled activities.

These parents might also help. generate community, interest in

' the"guidence program if they are'encouraged to do so. The

resource represented _by interested parents might_go.unused
,...

by the guidance -departm if the unanticipated effects of

the planning process are ot assesseak.

The evaluatioaof'tbe positive and negative unantidi-.
. ) .

1,1:7

pated effects e) tie planning stage of 1*ogram.development

may be assessed:by questionnaire, intery ±ew, observation, or,

analysis,of,data'from unobtrusive measures,. Usually a com-

bination of these means is,the'most effedtive. Infotmatipn
.

\ ,

con unanticipated effects should be sought from.all

)

du4s or groups who may have experienced them. Such data

should be'suTperiAd and reported along with the results of

the eValua f the planning process and products -so that

it, will be available f r subsequent dec ision making.

2,6
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PROGRESS CHECK

Ailist of some of the activities included in the planning' phase
discussed in this modu4e follows. Number them in the order
they must be accomplished. (pp. 7-9)

a. Determine necessary program changes.

b. Indicate the degree and type of discrepancy.

c. Compare-the-res-crits-o f L he-c-arren L status assessme
and the desired outcomes assessment.

d. Write student performance objectives.

e. Identify alternative strategies for resolving
discrepancies,

Produce a 'list of areas where priorities match or
are disdrepant.

Define program goals.

2. List five general considerations that must be taken into account
in this phase ofAplanning. '(pp. 10-12)

a.

b.

c.

d.

3. What are the three types of questions that hould be answered
by the evaluation of theplanning phase of prograM develOpment?
(pp 12 E,,13),

a.

c.

See next page for answers.

27
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ANSWER KEY
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GROUP- 'ACTIVITy.

Meet with several of yoUr fellow planners/counselors. Assume that

your group isthe task force charged with Writing goals and'objec-
tives for a guidance program from the results of a desired_outcomes
assessment and a current status assessment that have already been
conducted. In this meeting yotir group will develop a plan for .the

communication and reporting aspects of your work. Discuss: a) who
must be kept informed of your activities; 11), what each group or
individual must know; and c) what strategies your task force will
use to convey the required information. Also plan what will be
included in records your group w411 keep of its-activities, and what
reports you will issue at various stages of your work. Prepare a
summary of ,your decisions T. It Will be valuable to ,you later if you
become a member of such a task force.

17
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DETERMINING PROGRAM NEEDS
/

In planning improved guidance programs, the identifi-

cation of changes in present-programs that wi,11 contribute

their improvement represents the determination of program

needs. The reports summarizing the assessments of current

status and desired outcomes of guidance programs (that are

produced as. a result of the training included in the pre=

ceding.two modules inthis training series) will-serve as

the raw material to be used in identifying these needs.. By

comparing these reports, the program,planner detemines

areas of current and desired guidance effort where priori-

ties for emphasis match or are discrepant. He must then,

consider the type and degree of discrepancies he has identi-

fied and indicate what strategies are available for resbiv- .

ing these:discrepancies. The choice of an appropriate

.-Strategy for resOlving each disc pancy means that
II

program ChangeS have been deterrrii and that the program

planner is then prepared to begin etting program goals in.

student terms.-
. A17

COMPARING THE RESULTS OF THE DESIRED OUTCOMES ASSESSMENT,

AND THE CURRENT STATUS ASSESSMENT '

If the-desired outcomes assessment and the curreut sta-,

tus assessment were 'conducted according to the,guidelines

presented in this series of training packages, the reports...

summarizing their results will present -two types of rankings

General areas, of guidance-effort (interpersonal, intraper-

sonal, academic-learning, educational-vocationalr, and

29
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non-student outcomes) .will be presented in order of prior- '

ity, anc then,top-priority specific outcomes will be ranked

9

in,each.area. The statistic used to prachfce the rankings

is perdentiof counselor time* that is or should be expended

on that area Or outs e. Pages from hypotheticl Current

Status Asses -sment ,And 0esired Status Assessment Report
0\

Summaries 'are presented on the followingJtwo pages.

"The initial step in determining program changes is to

study the summary reports of the desired outcomes asses's-:

"
:frient and the current status assesSment-vety..carefully. The

relative emphases of the five major areas of guidance effort

. should be compared. Then the importance assigned'tospeci,--

fic outcomes within each area should be examined for each

report. 0 This study is ,best accomplished throug teamwork.

Thetinsights of one membet can spark -the thinking of others

and conflicting interpretatimis can identify mistakes or

areas of weak understanding. Preconceptions and value

j'udgments.related"to the implications of"the data should be

avoided.- At this stage, planners should try to be as open

and objective as 'passible. Their goal i4,.to become conver-
,

sant,with the data,resul.O.ng from the desired outcomes
. .

aSsesSmencand the current status assessment.
,

*Coun elot time is an imperfect measure of guidance program
effort because it fails to include the value of the time of
other unseling personnel (paraprofessionals, teachers,
etc.) as well as the value of non-human resources used in
guidanc activitie,S.-/Even though measures of percentage of

uidance.progrdm effort would offer a better basis
for as igningpriorities, this statistic was not used for
practi al reasons, i.e., it is very difficult to determine.

30
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IDENTIFYING DISCREPANCIES

When tbe planning team h become familiar with the

summaries of the results of t e desired outcomes assessment

ahcl We current status asses ment, its next task is to

identify the major areas wh re indicated emphases match or
'.`

are discrepant. Juxtaposing the-priorities of counselor time

resultinq from the two ass s---ieritss -far-the five main areas

can'facilitate this proceOs., The figure on the next page

shows an example of how his can be done using the data from

the sample assessments mmary reports presented earlier.

The graph compar s current and desired emphases for .

each major area of g idance effort in ahypothetical program.

Emphases differ .a g eat deal in the Academic-Learning area

andalmost match i the Intrapersonal area. Thb discrepancy

seems fairly Jars in the Non-Student Outcomes and Inter-
.

personal areas d somewhat smaller for the Educational-
:.

Vocational are -.

Logical thrDe conditions are possible when the results

of the Desi ed Outcomes Assessment.and the Current Status

Assessmen 'are compared: 1) -Ef16 'amount of counselor time

assigned to an area may be essentially the same on the two

assess tants, 2) the current emphasis assigned t an area may

be 1o4er than the desired,emphasis, or 3) the desired empha-

4
sis/may,be lower than the current one. Each of these condi-

/

ti.Ons suggests a different type of response as discussed in

the next major (ection of this module.

22
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The planning team 'should prepare to map strategies for

changes in areas where fairly large discrepancies exist

.regardless. of whether the current or desired percent of cOun-
.

seloritime was higher. In areas where large discrepancies

in emphasis do not exist, the planning team should sill be

prepared to recommend changes if the, specific outcomes

designated for desired and current emphasis within an area

are not the same. This type of discrepancy cannot be tecog-

nized from a graph like the one on this page. The planning

team must refer to the summary reports of the desired out-

comes assessment and the current, status assessment to ident-

ify these disorepncies.

23
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IDENTIFYING STRATEGIES FOR RESOLVING DISCREPANCIES

After the planning team has identified-discrepancies in

the results of.th'-current status assessment and the desired

outcomes assessment\in terms Of areas of guidance program

effort, the next step is to carefully examine and compare the

current and desired emphases assigned to individual items

within each area. --411vis-will allumt1Lhem -to- determine .nee e

changes in the current program that will bring it more in

line with what is desired.

In areas where about the same percent of counselor time

was indicated on both the current stabs assessment and the

desired outcomes assessment, (e.g., the intrapersonal area

in the graph on page 23), the detailed assessment report

summaries should be consulted to confirm that the same out-

comes were listed for counselor attention in each assessment..

If this is the case, continuing the program essentially as

it is should be recommended. Ian our example, however, it is

obvious that a shift in the outcomes on which counselors

spend their time should be considered. Items b-30, D-2,

D-15, D-6, D-22, and D-12'ranked important on the current °

status assessment while items D-26, D-13, D-19, D-23, D-22,

and D-16 rated a high priority on the desired outcomes assess-

.ment. It is likely that, in this example, an improved guid7

ance prOgram'would mean that counselors, spend more time help-

ing students achieve the latter set of outcomes from the

Desired Outcomes Summary) and concentrate less on the former
0

(from the Current Guidance Summary).

35
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The planning team shduld be cautious about recommending

that Counselors,sugpend effort on any outcome, howeKer. The

desired outcomes assessment.repott is liased on data on stud-
j

ents' needs:. Students mdr not choose a need statement as

being important to them for two 'reasons:. -1) it is,currently.

being met by counselor efforts and thus-tS-not-es,pr.e5Ping
1

as it would be if help were not available, or 2) it would

,
not be a hi - e v --, e gg -evell-wIthou .

- .

The planning team\ may need to,'rely on interviews with ftud-
a _

. S. -

ents, expert opinion in the literature, or the advice of

local counselors, teachers, and parents todetermine which
1

reason holds. If it is the first, some effort on the out

come should probably continue. If it is the second effort

on the outcome may be'sensibly,deleted from the program:-

When an area was assigned a higher priority on the

desired outcomes assessment than it currently receives

(e.g., the-Academic-Learning area on the graph on page 21)

an i rease in counselor time, spent,in this area seems a

logic response. An examination of he detailed summaries

of items anked high in importance n this area on the two

assessments will offer the glann g team helpful clues as to

how to distribute the in eased counselor emphasis. In

t general, items which rate high on the desired outcomes

assessment, such as A-13 and A-10 in tyr example, should

receive more attention. The total amount of counselor time

Spent in helping students achieve outcomes in In area can

also.be increased by increasing the number of outcomes

25
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counselors focils on. n our example the addition of items

A-17 and A-16 should result irioan improved program more, re-

sponsive to stude needs. In Order to accomplish. thege

changes; it may e riecessary for counselors to devfdte less

time to Outco es such 'as A-24 and A-2 .which did ,dOt rate high

-/'
on the desi ed outcomes assessment but are imp*ant in the

current p ogram.

T those areas that ra

as essment than on the desired outcomes assessment (the Non-
, :

Student Outcome area in Our exaMple), a.decrease in the

/amount of counselor time spent..in the area seems indicated.

The most obovious way to accomplish the shift would be to

delete some outcomes in this area from the guidance program.

When this course is not desirable (remember the cautions

mentioned earlier) or is not feasible given the requirements

he school system, the responsibility for accomplishing'

Co es in areas ranked lov)er on the desired outcomes

assessment than on the current status assessment may be

assigned to someone whose training and expbrience is cord
0

appropriate than t e counselor'S- (perhaps a paraprofessional).

Tasks and rolesi or guidance paraprofessionals will be the

subject of package number 8 of this series. Alternatively,
to

counselors may be able to find ways to become more efficient

in the us of their time and the time of other personnel in

the cou seling of fice( In this way, the same numbe of out-

,comes could receive attention, but a decrease in the actual

amo t of counselor time spent_on them could be accomplished.

Whn a clear'strategy for resolving discrepancies in

37-
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the current and defired.percent oT counselor time expended

in an area is not apparent to the pia/Fling team, they still

hate several alternatives for identifying appropriate pro-

gram changes. counselors' efforts to,help students achid-te

certain outcomes within an area may be evaluated- to deter-
,

mine if counselors' time spent there 16 actually effective.

Knowing if counselors' efforts really do help students

ach-i eve-the- outeames-in-quest-ien-whelp-in-decisions

,

related'tq altering the percent of-counselors,' time spent

in an 'area..

Specifying the relatict*hip between outcomes and coun-

selor activities is another way to contribute-to the speci-

fication of program changes. It may be that counselors are

'spending time in an area with no clear idea of what they are

trying to accomplish. If the-results expected.of an effort

are known it may become easier to determine if the time

spent on that effOrt should be increased or decreased.

One thought to keep in mind in carrying IlAut this process

f identifying strategies for resolving discrepancies is that

no neat, mechanical formula exists for making',these determin-

ations. The data from the current .status assesdmentand

desired outcomes ass ssment should provide valuable input

for such decisicps, ut such information is only information.

It cannot weigh all the complex factors and make the appro-.

priate'decisions. Ultimately the definition of program pri-

orities will have to Come from those considering the evidence

and able to make the sensitive judgments necessary.
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STATING pROGRAWI ChANGES

When the 'planning team has decided on the various,

strategies it will. recommend for increasing, decreasing, or

shifting emphasis in areas of guidance program effort to

V.

resolve discrepancies between current and desired priorities;
A

it.has deterMined program needs. These should be -recorded.
.

The rationale for each need should also be documented to

facilitate the evaluation pf the planning process. if

accepted by.the advisory group, this r cord will become the

'blueprint for improved guidance programs, that is, programs

- r

which are more responsive to student need and wLli supply

the raw material for the process of writing student goal
9

statements for these programs.

. . by0
recordin9 every step

ego
t.

em men your process.
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0:0

2

4

1: Assume that with the informa on on the.above chart the team
planning guidance prograM impr vements is responsible for ident-
ifying areas in which changes wi 14be planned. Write "AL" On
the line in front of the areas in hichthe team will be "most'
likely" to recommend shifts in empha is, "L" in front of. those
areas in which changes, are "likely" to be suggested, and "LL"
for areas where changes are "less likely." (pp. 18-21)

a. Intrapersonal

b. Interpersonal

c. Academic-Learning

d. Educational - Vocational

e. Non-student Outcomes

PROGRESS CHECK
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I
PROGRESS CHECK

p

'Mad it=
Lear ing _

a Outcomes Assessment

1. Assume that with the information on the above chart the team
planning guidance program improvements is responsible, for,ident-
ifying areas in which changes will be planned. Write "ML'' on
the lin4 in 'front of the areas in which the team will be "most
likely" to recommend shifts in emphasiS, "L" in front of those ,

:ateas'in which changes are "likely" to be suggested, and "LL"
for Areas where changes are "less likely." (pp. l8 -21)

a. Intrapersonal

b. Interpersonal

c. Academic-Learning

Ad. Educational- Vocational

e. Non-student Outcomes

249,0
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Current Statut ASsCssthcrit...Rcsults

Items within the,Intrapersonal Area

.a-26
D-5
D-13
D -8

D-6.
Others

Percent of Counselor Time ."

Desired Outcomes Assessment Results

Items within the Int,rapersonal Area
,

Percent of Counselor Time

D -8

D-26
D -13
D-2
D-30
Others

0'

22
18

14.
12
17

2. The two. sections presented above are'from,,Summary
current ,status assessment and the'desired outcomes
ducted for the same program used-ds an e*Omple in
What program change strategies would you recommend
social area of this program? App. 2A-28)

a.

b.

c.

'9Z -CI pup

ANSWER KEY

reports of the
assessment
qUestion 1.
for-the Introper7:

CD

9-,q1 puP s-G uo.s:Tspgdwe'JoTesunoo GSVOJCI
inp.x5o.xd e6UPPTfl5 eqq.0q- 0C7G Ptivi7;semooqflo ppv.

ET7O uo sdpgJed pup 8-c uo STspgdme JOtesuflob GSP9JOUI
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Meet for about an hour with several of your fellow planners/
counselors. Taka a half an hour to brainstorm' changes you would
recommend for imProving guidance programs in your schobi or district.
Indicate areas of guidance effort (and specific outcomes within
areas, if there'is time) where emphasis should be increased or
decreased. Also consider in which areas effort should be refocused,'
which (if any) outcomes should be added to the programs, and where
evaluation of activities or thee specification of outcomes related
to activities should be suggested. At the end of the half.hour,
summarize and'record,4odr decd.sions.

Now obtaIn'the summary report of the actual recommendations of
the planning team that analyzed the current status assessment and
_desired outcomes assessment in your, school or district. Compare
their decisions and rationale with yours. Where there'are discrep-
ancies, go back to the data produced by the two assessments to see
why the planning team made the Kecommendation that it did.



WRITING PROGRAM GOALS

1968.Robert E. Campbell of the University of Ohio

published the results of a nationwide survey of guidance

services in seconary education. This survey reached 48

states aid 6 484 respondents,. The number one.recommendation

made in the report is as follows:

the root problem seems to be one of se-
lecting for, the guidance program a set of
appropriate gOals which areattainable within
the current and projeCted resourcescof the
school.

The conciUsion seem,inescapable: if
guidance programs are to be effective in
meeting service needs with limited resources/
they must be designed/systematically and
realistically to achieve a set of clearly
stated obiectives, 'selected from a much larger
set of possible objectives. (RObert ECampbell:
1968)

It is to this goal that the planning activities

_to this`point have been directed, and it is at this point

that the crucial step Of writing program goals jand from

. these, student performance objectives) occurs.

Program goals are, not the activities one conaUcts in

a, guidance counseling, or placement program, nor even the

specific, 'concrete objectives' one measures progress toward
.

to determine program effectiveness. 'Rather they are t

global statements of outcomes around which the program is

structured.* While it may take dozens or even hundreds-or

performance objectives to specify concrete, measurable

*See REFERENCES Section
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- ,

-outcomes, 2() or 30 program goals should be sufficient air

any4rograM. .Look-.atthe: following examples to detelop an

underbtandingof.what a.-program goal entails:
.

PROGRAM GOAL STATEMENTS

To help the student to acquire the skills, And
insights necessary tp:stucly better.

,

-,To help the student to understand his abilities,,
interests, and 6ther.charactetisticS.

To help the student to be more skillful in
making. decisions and solving problems.

ea

As can.bp- seen from these, the goal defines a broad

area-of concern. It doeS'this in a way that makes the
4

,

program the subject (stated or implied) of-the sentence.

But the goal statement is nevertheless clearly designed

around the student. This aids in the subsequent process

'of defining observable, measurable objectives. It also

suggests the-corrett emphasis for program goals. They

should relate whenever possible to student outcomes.

The relationship between a program'goal and a student

-goal is altimple one. -Basicall, student goals'are prograM

goals with students as the sentence subjects instead of the

objects. Notice how each program goal in the 4p.st paragraph

actually defines a student goal. To turn these program goals

into student goals one simply rephrases them to read:

To acquire the skills and insights necessary to
study bptter.

To better understand one's abilities, interests,
and other charadteristics.

To be more skillful in making decisions and
solving prop lems.

33
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The desired outcomes that ranked high in the desired

outcomes assessment form a convenient basis for writing

'goal statements. towever, the set of goal statements you

write for your improved guidance program should.cover More

than what is' presented in the five. to eight top ranking

statements in each of five,areas'of guidance effort.

Each high ranking desired outcome should be represented in

program

a goal statement, of course, but other desired outcome

statements should be incorporated too if the prograMis to

be built from a comprehensive fopndatiOn. You should survey
1,

° all desired outcomes in an area, combine those that are

logically' related, and write broad goal statements for that

area. As you write goal statements, be careful to keep in

?mind the importance of the desired outcomes statements repre-
,

sented in each goal. This information will be useful later

when priorities,must be assigned to goal statements.

Writing program and444tudent- goals leads to the problem

of identifying commonalities and establishing groupings

among the.goals. It is more sensible, for example, to have

five Major categories of goals with five goals each than to

have 25 unrelated goals. Many structurings are possible.

Ultimately thebest way to decide on those that,are the best

. for your own program is to look at tke, important goals you

have determined and see what directions and categories they

define. But certain models, and suggestions have been devel-

oped which may be helpful in this regard.

One such modal, developed by American,Institutes for

Res'earch (AIR), divides the concept of "career" into six

34
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areas and allows all goals (and subsequent objectives) to be

classified into one of the six career areas. They are as

Vocational Planning-,-Behaviors related to exploring
and making decisions concerning,,both opportunities
in the world of work and personal characteristics
related to such opportunities.

Educational Planning--(Although often related to voca-
tional :behviors, behaviors in this area involve
exploring and pursuing educational opportunities
independent of, or not immediately having, voca-

,""tional dbnoomitants.

Personal-Social Development--Intrapersonal competen-
cies needed'to function effectively as an inde-
pendent person and-interpersonal behaviors needed
in small group situations, including two-person
relationships.

Learning How to Learn--Behaviors involved in handling
difficult situations and varied learning tasks
'more effectively and efficiently in varied settings,
not just'in the formal classroom.

Sodial Responsibility--Behaviors differentiated from
those in the social behaviors area because they
are appropriate to larger groups of people and to
secondary -(e.g., government) rather than primary
(e.g., family) social systems.

Leisure. Time Use--Behaviors utilized in the explora-1.
tion of leisure, cultura1,1 recreational pursuits
and behaviors involved in exploring one's personal
characteristics related to such pursuits, 'making
decisions on the basis of such information, and
pursuing one's involvement in available opportun-
ities.

This .,model-is convenient, .since it is simi-
,

lar;to ,the one recommended for structuring the desired out-

comes assessment -and the current status assessment.

46
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A second model*, developed by the California Personnel

and Gu±dance Association, establishes three major categbries

of career guidance, and additional subcategories within

these. Each category represents a broad area of learning

content necessary'to help students develop work, life style,

and leisure satisfactions and achieve desirable societal out-

comes.

BASIC COMPONENTS AND CONCEPTS
OF THE CAREER GUIDANCE.MODEL

1.0 Career Planning and Decision Making

.1.1 Individuals differ in their interests, apti-
tudes, abilities, values and at-Eitudes.

1.2 The understanding, acceptance and development
of self is a lifelong process and is constant-
ly changed and influenced by life experiences:

1.3 Environment and individual potential interact
_to influence career development.

1.4 individuals must be adaptable in a changing

1.5 Career planning should be a privilege and
responsibility of the individual.

2.0 Education, Work and Leisure Alternatives

2.1 Knowledge and skills in different subjects
relate to performance in different work roles.

2.2 There is a wide variety of occupations which
may be classified in several ways.

2.3 Societal expectations influence the nature and
.structure of work.

2.4 There is A relationship between the commitment
to education and work and the availability and
utilization of leisure time.

2.5 There are many training routes to job entry.

3.0 Life Styles and Personal Satisfactions
3.1 Work means different things to different people.
3.2 Job satisfaction is dependent on harmonious

relationships between worker and work envirorF-
ment.

3.3 Job specialization creates interdependency.

*See REFERENCES Section Career Goal Models
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A third and somewhat more.traditionally oriented

model,* classiiles program goals partly according to the

vehicle of help. This approach identifies four major

typethdf services the guidance and counseling prOgram may

provide,.and suggests possible subcategories within these

areas.

I II
In.reat ___Indirer-t Bel

(Counseling with Students)

Individual Sessions on:
A. Drug Abuse
B. Peer Conflict u

C. Family Conflict
D. Pregnancy
E. Self-awareness

Group Sessions on:
A. Interpersonal rela-

tionships
B. Sex
C. Drugs
D. Family Problems
E. Decision Making

III
Post-High School

Preparation

Post-Secondary
Education
Occupational Inform-
ation
Educational Placement
Job Plaement
Test Information

. Decision Making
Values

(Consulting with Parents
and Teachers)

1. In-service Sessions
with Teachers

2. ,In-service Sessions
with Parents

3., Parent/Teacher Con-
ferences

4.. Test Interpretation
5. Occupational Inform-

ation
6. Educational Inform-

ation
7. Curriculum Revision

IV ,

Administration/
Coordination

1. Orientation
2. Records
3. Testing
4. Evaluation
5. Registration
6. Scheduling
7. Placement

-(Educational and
Vocational)

See REFERENCES Section -- Career Goal Models
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Other models exist', many of them useful and worthwhile.

Your job is .to select or develop the one that best meets your

own needs and structu es your goals in the way that will be

I
most useful.

A part of categorizing goals and fitting them into an

overall plan is assigning them priorities. And a key element

of assigning appropriate priorities is establishing sensible

acid 1.30hsi-b LetiL criteria for determin-ing import -nee: Example

criteria might include: chronological order of occurrence

of students' needs, degree severity of the needs, student'

interest levels, number of students involved, fiscal con-.

straints, available facilities, and supply of qualified

Staff.,.

Criteria selection is critical in the prioritizing of assigning
riorities

_goals, and it should be conducted in concert, with the stud- to goals

ents and parent whose interests are being served. In an

optimal situation whepre few constraints -have to'be placed

upon this decision making process, individual students'

needs should be stressed as much as possible. As the nub-

ber of donstraints increases, it may becomenecessary to

focus programs primarily on the needs of the largest or most

representative groups of students. In any event, the ration-
,"

ale underlying such decision& should be made explicit and

the participants who will be most affected by the decisions

should be informed of the alternatives available and should
1.

be involved in the Choices that have to be made.

Another,consideration related to classifying and prior- segueacing
goals

itizing program and student goals is that of sequencing them.
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Some. will follow others chronologically, .and this arrange-

.fttent should be determined and indicated. In terms of stu

ent actions, a üeful sequence begins with youth collec

and comprehending relevant information, synthesizing

mation from diverse sources, making decisions based

- integrationand acting on the basis of these dec
, 0

paradigm useful in employing this sequence is s

the next pap.- 1

Another Consideration in developing a gh quality s'et

of program and student goals,.once they ar- written 7 grouped,

'prioritized; and sequenced, is that df a ticulatirtg them

across the various grade levels and ag indluded. Those

goals appropriate for third graders, for example, will ne

to be coordinated with those Appro riate fpr seventh g ers

and the seventh.grade ones -coOrd nated with high scho goals

culatin

If separate tas forces have, b-en working with the .esired

outcomes assessment data an have arrived at goal statements,

and performance Outcomes r separate grade lev ls, or

groups of 4rades,lsome exchange must take pl among the

various task fords in order to obtain a f 4a or "develop-.

'mental sequence" from the elementary gra es through junior

high and into senior high school. If wo grade levels have

identified the same top priority need, decisions will have

to be made about exactly where this need/would be most

appropriately addressed. Within a school district, the

optimal condition of a guidance system is to have a smooth

flow of programs across the various grade levels. This will

50
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VLMAJUAU VROWan^:401.1/0a 141\010i.
timural'Predess Skills Prohlet-Solving.Behaviors

Groupetf by Behavioral Skill. Areas.

A, PlAnning Emphasia--DeciSion making 'and_

performance activities are involved. n
thede problem-solving behavioxs.but the
emphasis is upon, using a'planned approach
to understanding the problem And gathering
information on it in order to expedite- -

sebseguent.problem-nolving activities.

B. Decision-Making Emphasis--planning and
performance activities are involved in
these problem-solving behaviors. Planning
skills are ones which are particularly-- :
important following the decision-making
activities implemented here.

1

1,4

t.

C. Implementation ElaltEd-activities
hero involve what has been referred to
as "student managed performance." How-
ever, decision making (relative to
evaluating one's problem-solving behav-
ior) and planning (relative to revising
or changing plans for implementation) are
both involved in these activities.

51
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1., Perceiving, delineating,,and committing
to work on, the problem.
a. Perceiving a personal problem when

it exists.
b. Inhibiting the tendency to respond

impulsively, passively, or by
avoiding the problem.

e. Stating the conditions that would
exist if the problem were resolved.

d. Specifying discrepancies between
current personal status and those r

-----,levels that would exist if the .

problem were resolved.
2'. Searching for, evaluating, and utiliiing

the inforMation.
a. Formulating a strategy for searching

for information relevant to the
problem.

b. Knowing andmvaluating sources of
information.

c. Efficiently 'utilizing the sources of
information.

A. Evaluating the reliability and accu-
racy of. information received and its
relevance to theiaroblem.

e. Being willing to consider new infor- '

motion relevant to the problem Oven
When it conflict6 with that presently
held.

Generat n an consi e
net ve problem solut ons.
a. Generating several viable courses of

action or alternative solutions to
the problem:

b. Knowing ponsfble outcomes lsociated
with each alternative.

c. Calculating the subjective and objec-
tive probabilities of each outcome's
occurrence.,

d. Using some personal standards or criteria
for determining the desirability of
oonaible outcnmen.

p, .Considhping each alternative in light of
the'information gathered on its possible
outcomes and in relationto the condi-
tions that would exist if the problem. '
were resolved.

4. Selecting the most desirable alternative
problem solutions and formulating_plans for
implementing these alternatives.
a. Knowing and. considering. various rules*

philosophies lor selecting an alternative
problem solution.

b. Selecting'a preferred alternative problem
solution to be implemented and knowing:'
the rationale for the choice of this.,
alternative.

c. ,Selecting, and knowing the rationale for
the selection of, a second alternative
problem solution to be used in case
certain contingencies arise thwarting
implementation of the first choice.
alternative.

d. Detailing a plan for carrying out the
preferred alternative problem solution.

.e. Knowing some conditions under which the
second alternative problem solution Might
be implemented.

S. lmplementin n ecific lona related to
selected alternat ves.
a. Until suCh.time as other plans appear

more-appropriate, exhibiting the behav-
iors necessary to implement the plan for
the chosen alternative.

b. Correctly judging whether the plan of '

implementation should be medified,.or '

replaced with a plan for implementing
the second choice or other alternative.

C. Implementing a plan for the second or
other alternative as a result of infor-
mation collected while acting on the
preferred alternative.

6. Analyzing the process and product of problem
solving.
a. Ancertaining if the problem has been

Satisfactorily solved by comparing pre-
sent conditions with those previously
apeoified tor problem solution.

b. In terms Of the model presented here,
analyzing the positive and negative
aspects of the behaviors emitted'clUring
the problem - solving process.

c. In terms of the previously specified
conditions for problem solution, analyzing'
the positive and negative aspects of the
solution and the results of the problem-
solving procond.

d. Knowing what ban been learned, (i.e., prin-.
cinles and teehnieuen) that will be of holt

o. Applytnq Lhenu priht.Lplmi and technigeen



assure the most Wicient and appropriately timed help for

4tudents, and will eliminate wasteful duplication.

Finally, while all of these steps are being carried out,

a monitoring process should go on to assure that each is

conducted in the mO,pt efficient, and thorough way pcthsible.
.

And once ,the goals are drafted, grouped, prioritized, se-
.

guencedl and articulated across various grade Levels, some

final check should_bede It asSureLtheii qualiv,appropri-

teness, and usefulness. The advisory group is one excel-
?

lent source of reviej in this regard. "It may also-be useful

to have various teachers, administrators, parents'aand even
,

students; either as interested individuals or through some

more structured approach, heck the goals to make sure they
- .. ,

contain no gaps or filws, and are the best possible..'
--,.:-

.

i.

Once such a review process has be n carried, out, you should

have a Set of goals you can ,depend 'On, and, which, should pro-

vide fundantal ancLinvalUable direction for your ptogram.
.\

The next step is to go onto the process of writing student

performance objectives and translating the goals into observ-.

able, measurable_terms.

MONIORNG PROcESS ADvisoiw Gitou P
Abrli N sw..AroRs

- .

review of
goals

"PACEENT
SubENT5
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1. Fill in the blank.
.4

a. A goal defines.egOad area of-s6udent
competence in a-way :that makes the program the Stated or
'implied subject of the.Sentence. (p. 33)

PROGRESS EHECK,

b., A P goal is ess-entially the: same expaptthat,.
the student is the stated or implie jest of the sentence. (P.

.

c. A student ,

1

o 4 tly0,1MardS)20
describes a specific measurable behavior th t contributes
to achieving a student goal: (p. .

.,_

caf

2. Put an "X" on the blank in frdnt of the seven phrases in 'the
list below which represent :the most important characeilistice.
df, a high quality set of program goals. (pp, 34-41)

a. .has been reviewed and accepted by advise y, grcicipS

b., is comprehensive
o

c. identifies activities to be,condUcted in a program

d. is sequenced by a personal problem Solving paradigm
or other rationale o

e. specifies concrete measurable behavioral outcomes'

f. includes high ranking,desired outcome statements
o

g. is ranked according to...priority by stated criteria
e4L

contains at least fifty items

1.
.

is articulated across, grade levels

describes the number andi'type of resources that
will be required 4

k. is grouped according to an appropriate model

ANSWER KEY

AT400ccio eouvuto;ied o quepngs umaboad v
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GROU

Meet with several of

your ellow planners/

couns lors to discuss

\the rei.ative advantages

and disadvantages Of the

four Models for grouping

and/or sequendipg goal

statements. If enough

individuals are avail-

able, assign one person 4

to be,the advocate for

0 each model. Schedule

s

four presentations in'%which the advocate: a) describes and explains

/the model he supports, and b) lists nand elaborates the advantages of

his model. During each of the presentations the other advocates

should listen and make lists Of the disadvantages of each model as

compared to theirs. After the presentations, the disaAvantages of

each model should be discussed in turn,"and each advocate should'

atteillptto respond to the points raised. In the final activity, ;

have the participants step dut of their roles asladvocates for a

particular model and choose the model that best fits the,sitation

in their school or district. Be sure to record the main points of

the presentations and discussions for use when you must actually

choose a model for organizing the goals of the program you are

developing.
4 5 4 .
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GROUP ACTIVITY

Meet with several of .

your fellow planners/

counselorstb.d. cuss

the relative advantages

and disadvantages of the

four models for grouping

and/or sequending goal

statements. If enough

individuals are avail-

able, assign gne person.--

to be 'the acivocate for

each model. Schedule
. ti, -s"

_

. 1
fodr presentations itvwhich the advocate: a) descKibes and explains

the model he supports, and b) listS'and elaborates the advantages of
'

his Model. During each of_the.presentations the other_adyocates

should listen and make lists bf the disadvantages of each model as

comparPd to theirs. After the presentations, the disadVantages of

each model should be discussed in turn, and each advocate should

attempt:to respond to the .points raised. In the final activity,

have the participants step out of their roles as advocates for a

particular model and choose the Model that best fits the sittuatton
. - .

in their school or district : Be sure torecord the main points df
4

.

.
=.

the presentations and Aiicussions for use when you must actually

choose a model for organizing the goals of, the program you

AK/eloping.
54
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WRITING STUDENT iPfFfORIYIANCEOBJECTIVES'..

One of the most difficult steps .in:the whole planning

process is getting from program,and student-goals to per

formance objectives. While:the former are global and gen-
.-,

eral, the latter must be specific and concrete. While the

former may simply define arl.ovtcome, the latter 'must indi-

cate specific, observable-behaviors which contribute to the

outcome. While the former may be lofty and inspiring,. the
'

latter must be scientific and precise. While the ...former will

never be directly tested, the-latter will-undergo constant

testing.
A. P

Nophase of prpgram evelopmenf is more crucial

than writing aoset of high quail

tives.

REALMS OF OBJECTIVES

usableperformance objecl

One Of the first.problemS you will, encounter in going

from goals to objectives is:deciding.what realms of human

activity you wish to include. There.Are three classical

groups of educational objectives: 'cognitive, affective, and

psychomotor. To summarize these:4

'Cognitive objectives refer to knowledge outcomes.
'A

Affective objectives refer to outcomes-involving
expressed ;attitudes. and felings./

Psychomotor Objectives refer to skill outcomes which
involve some type of physical action.

During some phWSe of ybur own training, you swill prob-

ably have h d-soMe exposure to BlOomAs
c-

.

See REFERENCES, SeCtio:n
-

taxonomy. You have



probably forgotten the details of the taxonomy, but it 'should

be useful to'review.

The Cognitive Domain is divided into sik parts:
,

1. Knowledge is defined in the taxonomy as the
ability to recall specifics and universals.
Measurement of this ability simply involves
determining whetheror not students can recall
appropriate material.

_2_,..__CoAprebemsdon represents the lowest level of
understanding. If the student can translate or
interpret information so that he can show that
he' comprehends it, we say that he has achieved
this level. For example, he can explain a bar
graph in words.

I.

3. Application regildres the ability to apply
abstractions to particular proplems. A student
demonstrates, the Ability to apply the formula
for area when he can determine the area of a
room. He knows the formula when he can repeat
it; he comprehends it when he can put it' into
words; he applies it when he solves a problem.

I

4. Analysis is the procedure bye which. a'communica-
tion is broken down into its relevant parts. ,

This allows the student to perceive the connec-
tions among elements of a communication and to
detdrmine how these elements relate.to each
other in giving coherence to the whole.

5. Synthesis involves a process whereby elements
of a problem are stitched together to form a'
unique' response. It usually takes the form of
a plan or proposed set of actions that lead to
the formulation of specific prOpositions.

6. Evaluation requires ajudgment about a process
or product. In order to'perform such'a judgment,
the student,must be able to carry out all of the
preceding steps. He must knoW the criteria on
which judgment is based, comprehend their meaning,
apply them to the problem, analyze elements Of
the problem, synthesize his fdndings into a.
specific communication, and evaluate the product
and process by arriving at specific conclusions.



Obviously, objectives .can be, drafted 'on all these

levels, and some levels will be more appropriate than others
I

in given situations.

The Affective Domain has, until recently, been largely 'affective
domain

neglected by educators.' This is probably so because it is

more difficult to specify and because it often has Polit-

dal implicat1iors. On the other hand, it is probably stress

in this area that makes education more personally meaningful,

and so it should not be neglected. Many books are now avail-
/

able which provide a comprehensive description and. show how

affective Objective's can be applied to apecific areas. The

five divisions of the Affective Domain are:

1.. Receiving. This involves the learner's sensitiza-
tion to the existence of certain phenomena and
stimuli, his willingness to:receive thein.

,k

2. Responding. At this slightly higher level, the
learner is 'doing something with or about the
phenomenon besides merely perceiving it.

3. Valuing. At this level the individual assigns
worth, either as a result of his own assessment
or, more likely,- through social conditioning and
internalization.

4. ClrganiZation. As values multiply, they will con.-
flict. Thus orre needs :a system into which'vlUes
may be organized, and the establishment of domi-
nant and pervasive values.

5. Character,ization By a Value or Value Complex. At
this level of internalization the values afe inter-'
nalized and organized, and contribute to A.indivi-
dual's personal characteristics and philosophy-Of
life or world view.

Again; objectives may be drafted on all five levels,

and the level most appropriate tO a given situation should

be chosen.

p
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The Psychomotor Domain has not received'as much atten-

'tion in the literature as have the previous two. Perhaps

this is so because it applies to a more restricted aspect

of school activities--activities during early childhood,

physical education, and motor activities such as typing and

.handlinT tools and equipment in, a shop. Psychdmotor activ-
+40

itieso may be categorized into five -levels:

1. Imitation (of a social model's behaviors).

2. Manipulation.

3. Precision.

4. ArLculation.

5. \Naturalization.

psychomotor
domain

If your educational concern is related to motor activ-

ities .you should familiarize yourself with this taxonomy.

The classical categories can be expanded to include a

fourth important domain--"personal and social behavior."

This domgin includes eight categorieS:

1. Self-respohsibility:

2. Initiative.

I. Honesty.

4. Consideration for the feelings'Of. others.

Rules and conventions.

6. Contribution to-the group.

7. 'Independence.

8. Response to difficurt situations.

58
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On pages 50 & 51, Please. loOk at the. Flanagan Performance

Record (as adapted by the Youth D.welopment Research Program

of the American Institutes for Research). Positive examples

.of personal and social outcomes are printed on one side of

this form" while negatiVe examples are printed on. the other,

side.

An issue that becomes apparent in considering all the

different realms and levels on which objectives may be writ-
. 9 0

ten is that of how many objectives one is going to produce

for each goal. Clearly, if one were to write several objec-

tives in every realm on every level for each goal he would

soon have thousands of objectives, and might well be swal-

lowed up while losing all the benefit of clear direction

the objectives should bqjoroviding. On the other hand the

more precisely and completely the program goals can be spelled

Out in measurable objectives, the more likely it is they will

be successfully achieved. No pat formula exists for defining

the exact number of objectives for a program. But certain

fActors may be kept in mind. First, theprogram should limit

its efforts to those goals it can reasonably and successfully

manage, as the Campbell study quoted on page 32 so clearly

.showed. Second, not all'goals have appropriate objectives in

more than one realm or on more than one leVel. Some are

appropriate
number

of.
objectives

,

quite limitedby their very nature. Third, even if it's pos- ,

sible-to define hundreds of objectives for a particular goal,

they probably won't all be appropriate to the program, stud-

ents, locale, personnel, and available resources in question.

48
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It is an iwol=tant part of objective writing to develop those

objectives that best fit the'particular situation: If this

means having to choose a few from among many posSibilities;

the best course is to pick a representative sample that

fairly and appropriately covers the ground in question.

actual numbers, a loose rule of thumb is from five to ten

pergoal-- )aut-theb

judgment-a the people working in the sitUaticn,in which the

objectives will be used.
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.

1
 
i
n
f
o
r
m
a
t
i
o
n
 
w
h
i
c
h
 
c
o
n
t
r
i
b
u
t
e
d
 
t
o

d
i
s
C
u
s
s
i
o
n
 
o
r
 
p
r
o
j
e
c
t
.

°

n
 
t
o
 
h
e
l
p
 
t
o
 
o
r
g
a
n
i
z
e
 
g
r
o
u
p
 
a
c
t
i
v
i
t
i
e
s
.

r
r
a
n
g
e
,
 
o
r
 
m
a
k
e
.
 
s
p
e
c
i
a
l
 
p
r
e
p
a
r
a
t
i
o
n
 
f
o
r

e
c
i
a
l
 
p
l
a
n
s
 
t
o
 
c
o
m
p
l
e
t
e
 
a
n
 
a
s
s
i
g
n
m
e
n
t

p
l
a
n
s
.

t
i
o
n
 
o
f
 
g
r
o
u
p
 
t
a
s
k
 
.
b
y
 
s
e
r
v
i
n
g
 
e
f
f
e
c
t
i
v
e
l
y

R
U
L
E
S
,
 
c
o
n
v
E
u
r
r
o
N
s
,
 
A
N
D
 
T
E
A
C
H
E
R
 
S
U
G
G
E
S
T
I
O
N
S

e
r
 
s
u
g
g
e
s
t
i
o
n
s
 
w
h
e
n
 
v
e
r
b
a
l
l
y
 
e
n
c
o
u
r
a
g
e
d
.

d
i
s
o
b
e
y
 
t
h
e
m
.

e
r
t
Y
 
w
h
e
n
 
a
n
o
t
h
e
r
 
w
a
s
 
a
t
t
e
m
p
t
i
n
g
 
t
o

t
h
e
 
p
e
r
s
o
h
a
l
 
p
r
o
p
e
r
t
y
-
o
f
 
o
t
h
e
r
s
.

t
y
 
a
n
d
 
m
a
d
e
 
i
m
m
e
d
i
a
t
e
 
e
f
f
o
r
t
s
 
t
o
 
c
a
r
r
y

n
s
 
(
e
.
g
.
,
 
t
o
 
i
m
p
r
o
v
e
 
c
o
n
d
u
c
t
;
 
w
o
r
k
,
 
o
r

e
a
c
h
e
r
 
s
u
g
g
e
s
t
i
o
n
s
 
b
y
 
e
x
p
l
a
i
n
i
n
g
 
h
i
s

w
p
o
i
n
t
 
o
f
 
t
h
e
m
.

r
s
o
n
 
t
o
 
c
o
m
p
l
y
 
w
i
t
h
 
r
u
l
e
s
 
o
r
 
t
e
a
c
h
e
r
,

t
o
 
p
r
o
t
e
c
t
 
t
h
e
 
r
i
g
h
t
s
 
a
n
d
 
p
r
o
p
e
r
t
y
 
o
f



S
T
U
D
E
N
T
 
O
U
T
C
O
M
E
S
 
F
O
R
 
T
H
E
 
P
E
R
S
O
N
A
L
.
A
N
D
 
S
O
C
I
A
L
 
D
E
V
E
L
O
P
M
E
N
T
 
P
R
O
G
R
A
I
-

1
.

B
E
H
A
V
I
O
R
S
.
 
T
O

B
E

I
H
P
R
O
V
E
D
 
-
 
C
O
N
'
T
.

B
E
H
A
V
I
O
R
S

T
O

B
E

F
i
P
R
O
V
E
D

\

8
.

T
O
 
D
E
A
L
 
E
F
F
E
C
T
I
V
E
L
Y
 
W
I
T
H
 
D
I
F
F
I
C
U
L
T
S
I
T
U
A
T
I
O
N
S

A
.
 
'
R
e
a
c
t
e
d
 
t
o
 
t
e
a
c
h
e
r
 
s
u
g
g
e
s
t
i
o
n
s
 
b
y
 
c
r
y
i
n
g
.
 
d
o
o
r
_
s
l
a
r
m
i
n
g
,

c
a
l
l
i
n
g
 
t
e
a
c
h
e
r
 
n
a
m
e
s
.

B
.

R
e
a
c
t
e
d
 
t
o
 
s
u
g
g
e
s
t
i
o
n
s
,
 
p
u
n
i
s
h
m
e
n
t
,
 
o
r
 
t
e
a
s
i
n
g
 
w
i
t
h
 
r
u
n
n
i
n
g

a
w
a
y
 
f
r
o
m
 
s
i
t
u
a
t
i
o
n
,
 
h
i
d
i
n
g
 
f
a
c
e
.
 
e
t
c
.

C
.

F
e
i
g
n
e
d
 
s
i
c
k
n
e
s
s
 
o
r
 
g
a
v
e
 
e
x
c
u
s
e
 
o
r
 
d
e
s
t
r
o
y
e
d
 
w
o
r
k
 
t
o
a
v
o
i
d

'

.
d
i
s
t
a
s
t
e
f
u
l
 
s
i
t
u
a
t
i
o
n
.

D
.

C
r
i
e
d
,
 
c
o
m
p
l
a
i
n
e
d
,
 
o
r
 
w
a
s
 
u
p
s
e
t
 
o
v
e
r
 
s
m
a
l
l
 
m
a
t
t
e
r
.

t
.

R
e
p
o
r
t
e
d
 
n
e
r
v
o
u
s
n
e
s
s
 
i
n
 
n
e
w
 
o
r
 
u
n
f
a
m
i
l
i
a
r
 
s
i
t
u
a
t
i
o
n
.

F
.

D
u
e
 
t
o
 
s
t
r
e
s
s
,
 
w
i
t
h
d
r
e
w
 
f
r
o
m
 
g
r
o
u
p
 
a
c
t
i
v
i
t
y
.

G
.

R
e
p
o
r
t
e
d
 
h
i
g
h
 
n
e
r
v
o
u
s
n
e
s
s
 
i
n
 
t
e
s
t
 
s
i
t
u
a
t
i
o
n
:

H
.

T
e
s
t
 
p
e
r
f
o
r
m
a
n
c
e
 
p
o
o
r
e
r
 
t
h
a
n
 
c
l
a
s
s
 
p
e
r
f
o
r
m
a
n
c
e
.

9
.

T
O
 
C
A
R
R
Y
 
T
H
R
O
U
G
H
 
O
N
 
A
S
S
I
G
N
E
D
 
A
N
D
 
A
G
R
E
E
D
-
U
P
O
N
 
T
A
S
K
S
 
W
I
T
H

R
E
S
P
O
N
S
I
B
I
L
I
T
Y
 
A
N
D
 
E
F
F
O
R
T

A
.

D
i
d
 
n
o
t
 
e
v
e
n
 
s
t
a
r
t
 
o
n
 
a
s
s
i
g
n
e
d
 
o
r
 
a
g
r
e
e
d
-
u
p
o
n
 
t
a
s
k
 
(
e
.
g
.
,

l
e
a
r
n
i
n
g
 
a
c
t
i
v
i
t
y
 
o
r
 
t
e
s
t
)
.

B
.

D
a
w
d
l
e
d
 
o
r
 
w
a
s
 
l
a
t
e
 
i
n
 
s
t
a
r
t
i
n
g
 
t
a
s
k
 
(
e
.
g
.
,
 
t
a
r
d
i
n
e
s
s
)
.

C
.

H
a
d
 
t
o
 
b
e
 
r
e
m
i
n
d
e
d
 
b
y
 
o
t
h
e
r
s
 
t
o
 
c
o
m
p
l
e
t
e
 
a
s
s
i
g
n
e
d
 
o
r

a
g
r
e
e
d
-
u
p
o
n
 
t
a
s
k
.

D
.

P
e
r
f
o
r
m
e
d
 
t
a
s
k
 
i
n
 
s
u
p
e
r
f
i
c
i
a
l
 
a
n
d
 
i
n
c
o
m
p
l
e
t
e
 
m
a
n
n
e
r
.

E
.

D
i
d
 
n
o
t
 
o
r
g
a
n
i
z
e
 
a
n
d
 
r
e
c
a
l
l
 
i
n
f
o
r
m
t
i
o
h
 
f
r
o
m
 
r
e
s
o
u
r
c
e
s

w
h
e
n
 
r
e
q
u
i
r
e
d
.

F
.

D
i
d
 
n
o
t
 
u
s
e
 
b
o
o
k
(
s
)
 
o
r
 
A
V
 
m
e
d
i
a
 
w
h
e
n
 
r
e
q
u
i
r
e
d
 
b
y
 
a
s
s
i
g
n
e
d

o
r
 
a
g
r
e
e
d
-
u
p
o
n
 
t
a
s
k
_

G
.

D
i
d
 
n
o
t
 
f
o
l
l
o
w
 
d
i
r
e
c
t
i
o
n
s
 
f
o
r
 
a
s
s
i
g
n
e
d
 
o
r
 
a
g
r
e
e
d
-
u
p
o
n
 
t
a
s
k
.

H
.

D
i
d
 
n
o
t
 
c
o
m
p
l
e
t
e
 
t
a
s
k
 
(
e
.
g
.
,
 
l
e
a
r
n
i
n
g
 
a
c
t
i
v
i
t
y
 
o
r
 
t
e
s
t
)

a
c
o
o
r
d
i
n
g
.
t
o
 
i
n
s
t
r
u
c
t
i
o
n
s
.

t
N
,

1
0
.

7
0
 
S
H
O
W
 
i
s
p
r
e
r
a
r
t
e
m
c
r
,
 
I
N
I
T
I
A
T
I
V
E
,
 
A
N
D
 
O
R
I
G
I
N
A
L
I
T
Y

A
.

W
a
s
,
u
n
a
b
l
e
 
t
o
 
w
o
r
k
,
o
u
t
.
p
l
a
n
 
o
f
 
a
c
t
i
o
n
 
w
h
e
n
 
f
a
c
e
d
 
b
y
 
u
n
e
x
p
e
c
t
e
d

o
r
 
u
n
f
a
m
i
l
i
a
r
 
s
i
t
u
a
t
i
o
n
.

B
.

R
e
p
o
r
t
e
d
 
1
a
c
i
5
 
o
f
 
i
n
t
e
r
e
s
t
 
i
n
 
o
r
 
c
o
m
p
l
a
i
n
e
d
 
a
b
o
u
t
 
a
c
t
i
v
i
t
i
e
s

a
n
d

-
m
a
d
e
 
n
o
 
a
t
t
e
m
p
t
 
t
o
 
w
o
r
k
 
o
u
t
 
a
 
s
o
l
u
t
i
o
n
.

C
.

'
Y
i
e
l
d
s
d
 
i
n
 
f
a
c
e
 
o
f
 
v
e
r
b
a
l
 
o
p
p
o
s
i
t
i
o
n
 
t
o
 
h
i
s
 
i
d
e
a
s
.

D
.

R
e
q
u
e
s
t
e
d
 
h
e
l
p
 
f
r
o
m
 
o
t
h
e
r
s
 
o
n
 
v
e
r
y
 
s
i
m
p
l
e
 
t
a
s
k
.

E
.
 
'
H
a
d
 
t
o
 
b
e
 
t
o
l
d
 
t
o
 
u
n
d
e
r
t
a
k
e
 
s
o
m
e
t
h
i
n
g
.
 
t
h
a
t
 
o
b
v
i
o
u
s
l
y
 
n
e
e
d
e
d

d
o
i
n
g
.

.
Z
.

W
a
s
 
u
n
a
b
l
e
 
t
o
 
s
h
o
w
 
o
r
i
g
i
n
a
l
i
t
y
 
b
y
 
d
e
v
e
l
o
p
i
n
g
 
e
v
e
n
 
a
 
v
e
r
y
 
s
i
m
p
l
e

i
d
e
a
'
w
h
e
n
 
p
r
e
s
e
n
t
e
d
 
t
o
 
h
i
m
.

1
2
.

7
0
 
S
H
O
W
-
H
O
N
E
S
T
Y
 
A
N
D
 
I
N
T
E
G
R
I
T
Y

A
.

C
h
e
a
t
e
d
 
i
n
 
c
l
a
s
s
 
o
r
 
g
a
m
e
.

B
.

C
h
a
n
g
e
d
 
g
r
a
d
e
s
,
 
a
l
t
e
r
e
d
 
r
e
c
o
r
d
s
,
 
e
t
c
.

C
.

T
o
o
k
 
p
r
o
p
e
r
t
y
 
o
f
 
o
t
h
e
r
s
.

D
.

K
e
p
t
 
l
o
s
t
 
m
o
n
e
y
 
o
r
 
a
r
t
i
c
l
e
s
 
w
h
e
n
 
f
o
u
n
d
.

E
.

T
o
l
d
 
a
 
f
a
l
s
e
h
o
o
d
.

F
.

B
l
a
m
e
d
 
o
t
h
e
r
s
 
f
o
r
-
6
4
0
.
m
i
s
t
a
k
e
s
 
o
r
 
m
i
s
b
e
h
a
v
i
o
r
.

G
.

D
e
n
i
e
d
 
m
i
s
t
a
k
e
 
o
r
 
w
r
o
n
g
d
o
i
n
g
.

H
.

D
e
c
l
i
n
e
d
 
t
o
 
a
c
c
e
p
t
 
r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
f
o
r
 
o
w
n
 
l
e
a
r
n
i
n
g
 
m
i
s
t
a
k
e
s
.

2
2
.

T
O
 
S
H
O
W
 
C
O
N
S
I
D
E
R
A
T
I
O
N

A
.

R
e
f
u
s
e
d
 
t
o
 
t
a
k
e
 
t
o

B
.

R
e
f
u
s
e
d
 
t
o
 
a
l
l
o
w
 
a

a
c
t
i
v
i
t
i
e
s
.

C
.

R
e
f
u
s
e
d
 
t
o
 
h
e
l
p
 
a
n

a
c
t
i
v
i
t
i
e
s
.

D
.
 
-
R
e
f
u
s
e
d
 
t
o
 
a
i
d
 
a
n
o

w
h
o
 
w
a
s
 
p
h
y
s
i
c
a
l
l
y

E
.

S
t
r
u
c
k
,
 
p
u
s
h
e
d
,
 
s
p

w
i
t
h
 
a
n
o
t
h
e
r
 
p
e
r
s
o

F
.

T
a
t
t
l
e
d
 
o
n
 
a
n
o
t
h
e
r

G
.

P
l
a
y
e
d
 
t
r
i
c
k
s
 
o
n
 
a

H
.

C
a
l
l
e
d
 
a
n
o
t
h
e
r
 
p
e
r

I
.

L
a
u
g
h
e
d
 
a
t
 
t
h
e
 
m
i
s

J
.

U
s
e
d
 
s
a
r
c
a
s
m
 
a
n
d
 
d

a
n
d
 
s
u
g
g
e
s
t
i
o
n
s
 
t
o

K
.

P
o
k
e
d
 
f
u
n
 
a
t
 
a
n
o
t
h

L
.

R
e
f
e
r
r
e
d
 
t
o
 
a
n
o
t
h
e

o
r
 
r
f
a
t
i
o
n
a
l
i
t
y
 
i
n

1
3
.

r
b
 
C
O
N
T
R
I
B
U
T
E
 
T
O
 
G
R
O
U
P

A
.

D
i
d
 
n
o
t
 
p
a
r
t
i
c
i
p
a
t

B
.

C
o
m
p
l
a
i
n
e
d
 
a
b
o
u
t

C
.

C
o
m
p
l
a
i
n
e
d
 
a
b
o
u
t
 
o

m
a
k
e
 
s
p
e
c
i
a
l
 
p
r
e
p
a

D
.

A
t
t
e
m
p
t
e
d
 
t
b
 
a
v
o
i
d

E
.

D
i
d
 
n
o
t
,
 
c
o
n
t
r
i
b
u
t
e

s
e
r
v
i
n
g
 
a
s
 
-
c
h
a
i
r
m
a

F
.

D
i
s
r
u
p
t
e
d
 
a
n
d
 
a
n
n
o

G
.

V
e
r
b
a
l
l
y
 
i
n
t
e
r
r
u
p
t

a
c
t
i
v
i
t
y
.

H
.

F
a
i
l
e
d
 
t
o
 
n
o
t
i
f
y
 
o
t
h
e
r
s
-
 
o
f
 
p
l
a
n
s
.

2
4
.

T
O
 
D
E
A
L
L
E
F
F
E
C
T
I
V
E
L
Y
 
W
I
T
H
 
R
U
L
E
S
,
 
c
o
g
y
r
w
r
i
o
N
s
,
 
A
N
D
 
T
E
A
C
H
E
R

S
U
G
G
E
S
T
I
O
N
S

A
.

D
i
d
 
n
o
t
 
c
o
m
p
l
y
 
w
i
t
h
 
r
u
l
e
s
 
o
r
 
t
e
a
c
h
e
r
 
s
u
g
g
e
s
t
i
o
n
s
 
(
e
.
g
.
,

O
R
 
T
H
E
 
F
E
E
L
I
N
G
S
 
O
F
 
O
T
H
E
R
S

n
s
 
o
r
 
s
h
a
r
e
 
w
i
t
h
 
o
t
h
e
r
s
.

i
o
t
h
e
r
 
p
e
r
s
o
n
 
t
o
,
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
p
l
a
y

.

e
t
h
e
r
 
p
e
r
s
o
n
 
w
i
t
h
 
l
e
a
r
n
i
n
g
:
o
r
 
p
l
a
y

h
e
r
 
p
e
r
s
o
n
 
w
h
o
 
w
a
s
 
n
o
t
 
f
e
e
l
i
n
g
 
w
e
l
l
 
o
r

h
u
r
t
.

1

t
 
o
n
,
 
t
h
r
e
w
 
t
h
i
n
g
s
 
a
t
,
 
o
r
 
i
n
t
e
r
f
e
r
e
d

p
e
r
s
o
n
.

o
t
h
e
r
 
p
e
r
s
o
n
.

o
n
 
a
 
n
a
m
e
:

e
k
e
s
 
o
f
 
a
n
o
t
h
e
r
 
p
e
r
s
o
n
.

s
p
a
r
a
g
i
n
g
 
r
e
m
a
r
k
s
 
i
n
 
m
a
k
i
n
g
 
c
r
i
t
i
c
i
s
m
s

o
r
 
a
b
o
u
t
 
a
n
o
t
h
e
r
 
p
e
r
s
o
n
.

p
e
r
s
o
n
.

'
s
 
r
a
c
e
,
 
r
e
l
i
g
i
o
n
,
 
a
p
p
e
a
r
a
n
c
e
,
 
h
a
n
d
i
c
a
p
,
'

d
i
s
p
a
r
a
g
i
n
g
 
m
a
n
n
e
r
.

v
w

I
N
T
E
R
E
S
T
S
 
A
N
D
 
G
O
A
L
S

b
u
t
 
d
i
d
 
a
t
t
e
n
d
 
a
 
g
r
o
u
p
 
a
c
t
i
v
i
t
y
.

r
e
f
u
s
e
d
 
t
o
 
p
a
r
t
i
c
i
p
a
t
e
 
i
n
 
g
r
o
u
p
 
a
c
t
i
v
i
t
y
.

r
e
f
u
s
e
d
 
t
o
 
h
e
l
p
 
c
l
e
a
n
 
u
p
,
 
a
r
r
a
n
g
e
,
 
o
X

a
t
i
o
n
s
 
f
o
r
 
g
r
o
u
p
 
a
c
t
i
v
i
t
y
,

d
o
i
n
g
 
h
i
s
 
s
h
a
r
e
 
o
f
 
g
r
o
u
p
'
s
 
w
o
r
k
.

t
o
 
c
o
m
p
l
e
t
i
o
n
 
o
f
 
g
r
o
u
p
 
t
a
s
k
 
w
h
i
l
e

o
f
 
g
r
o
u
p
.

(
r

e
d
 
t
h
e
 
g
r
o
u
p
.

.
,

'

'

d
 
o
r
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PROGRESS CHECK

List the four main domains into which objectives may Ile
categorized. (pp. 44-47)

A.

B.

C.

D.

2. The
below.
the
each

a.

components of the four domains are scrambled in the list
-Indicate the domain which includes each by placing

letter you have that domain in
component. (pp. 44-47)

Valuing

question

m.

1 in front of it

Comprehension_
) _

b. *Contribution to the group n. Self-responsibility

c. Knowledge o. Characterization-

d. Naturalization p. Precision.

e. Honesty q. Initiative

f. Manipulation r. Evaluation

gr Analysis s. Organization ,

'2. h. Rules and conventions t. Independence

i. Receiving u. Imitation.

j. Application v. Synthesis

k. Articulation w. Consideration for th
feelings'of others

1. Response to difficult x. Responding
situations

. Imagine you have written 10 goak statements for a guigance program
you are des'igning. Approximately -how many objectives ar you
likely-to develop? (p. 48-49)

a. 5-10

b. 15-25

c. 30-45

d. 55-75

Answer Key on next page

e
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ANSWER KEY
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COMPONENTS OF OBJECTIVES

alimu5o3 -v 'T

The most important diffgrence between a goal and an

objective is that the latter must be behavioral and measur-

able. If 'one is not dealing with behaviors, he is not deal-

ing with objectives. A convenient means of determining whe-

ther a statement deals with a behavior is. the "Dead Man Test."

This test states that if "a dead man can perform the descrip-

tion under question, it is not "behavior." Fox example, a

dead man can appear to look frustrated, look at a book, or

he can even sit in a chair, but he cannot hit someone over

the head with a book, or achieve a certain scoreon a test.

If you want to know whethek or not a given description is a

behaviot, just ask yourself, "Can a dead man do it?" If

dead map can do it, thd description in question is not a

/- behavior upon which an objective might be developed..
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Which one of the following.descriptioni passes the
Dead Man Test?

a. Looking sad

b. Sitting at a desk

c4 Being unmotivated

d. Raising his hand

A dead man could do a, b, or c, but not d, thus d is
the correct answer.

A u eful Way to be sure your objectives deal with behav-

iors and pass the Dead Man Test is to us'e action verbs in

them. If you require your subject to "identify," "organize,"

or "demonstrate" you will avoid the pitfalls of.vague un-

measurables such as 'knowing," "understanding," and "realiz-

ing. " Look over the list of action verbs below. which are

useful in describing what students will be able tO'do as the

result ofanintervention.
.

discriminate _give evidence separate (group)

identify apply (use) *'' design

recognize make inferences from relate

sort choose*(from a list) compare how

classify identify appiopriate contrast

match interpret identify evidence

distinguish operate perform

compute, define list

'calculate .record draw

explain describe organize
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discuss

state

make

write

demonstrate

predict (e.g.,
reactions)

construct rime

Note how the action suggested by each of these verbs

answers the question: What should a person be able to do

to show that an objective has been reached? such "acts"

involve a performance which demonstrates a skill, a know-

ledge, a personal or social behavior, or an attitude.

more extensive list of verbs useful in writing objectives

can be found-in Robert Kibler's book included in'the list

of references at-the end of this module.

While behaviors are a necessary component of objec-

tives, they are not sufficient by themselves. Objectives

should also include a statement of who is expected to per-

form the behavior, and,an indication of what evidence will

be accepted as proof the objebtive has teen attained. Some
*

discussion of these points should help clarify them.

Few objectives are relevant to everyone. Those appro-

priate for third graders probably won't be for seventh grad-

ers, and those for seventh graders probably won't be for

tenth graders. Some objectives may apply in one school and

not 'another, to one sex and not the other, to a minority

group or majority group itilk,not the other, to a group at one

ability level and not 'another, to a group with a particular

set of interests, ad infinitum. Thus one of the first steps

in writing an objective is defining the population for which
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theobjeCtive is appropriate and intended. "All graduating

seniors will be able to define a first choice and two alter-
.

native choice activities for the folldwing year" is far more

useful and meaningful than it.would be without the "all gred-

uating seniors" defined.

-Another key aspect of a good objective is a definition

of how it is to be measured. For example, is 4 behavior to

be casually observed by a teacher during a classroom discus-

sion, measured by multiple-choice test, gauged through a

conversation with a_counselor,-judged by an expert.of some

sort, or deterMined by the student himself. In the.example

in the last paragraph, measurement strategies might be any

of the following:

1. As determined by the student's own assertion to
a counselor.

2. As determined by a school counselor in a coun-
seling session with the student.

3. As determined by a parent's note asserting that
such plans have been made.

4. As determined by a checklist the student must
fill out before graduation.

5. .As determined by a description the student will
prepare as homework and hand in.

6. As determined by a description the student will
write in a schdliol class.

Each Oample implies something different about what the

- student can and has done. Simply stating an action or

behaVaor for an objective usually leaves it too vague.

Adding a description of how it will be measured removes.

this vagueness by indicating the type of evidence that

67
56



will be accepted as proof the objective, has been attained.

A well-written objective should also include a state-

ment.of the criteria which must be met for' success. This

\
really involves two variables, the level of perfor ance

(5required and the length of time permissible to ach ve this.

Must the student score 100% on .a test to have met the objec-

tive, or only 80%? Will he have 60 minutes to complete.the

test, or 30 minutes? To extend the xample in the last two

paragraphs, possible criteria for success for the objective

judged under condition number six (description written in a

class) might be:

The description will include the long-term occupation-
al goal of each choice, the expected sources and
amounts of financial resources, resiired by or to be
gainod from each choice, three ways ialwhich each
choice matches the student's interests and abilities,
and an explanation of why the first choice is best.
The description will be written within one 4-5. minute
class. a

b

As illustrated in the preceding paragraphs, a well-

written objective should describe, three things:

1: A. population

2. A behavioral outcome

3. Evidence of attainment

Several suggestions my be useful in writing obj&c-
,

tives. First, they need not be limited to one sentence,

Often it is easiest and best to indicate the evidence of

attainment in a separate.section. Second, what is pre-

sented in this module is simply a brief.overvipw of the

process. Much more'exterisive instruction' is available
.

through a number of books. Several good" ones are listed

68
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will be accepted as proof the objective, has been attained.

A well-written objective should also include a state-
"MP

ment of the criteria which must be.met-for'success. This

really involves two variables, the .level of performance
,...

required and the length of time permissible to achieve this.

ii

Must the student .score 100% on a test to .1-rave met the objec-

tive, or only 80%? Will he have 60 minutes to complete the .

test, or,30 minutes? To extend thp,example in the last two

paragraphs, possible criteria for success for, the objective

judged under condition number six (description written in a

class) might be:

The description will include_the long -term occUpabion-
al goal of each choice, the, expected sources and
amounts of financial resources required by or to be*
gained from each chbice, three ways iniwhich each
choice matches the student's interestsiand abilities,
and an explanation of why the first choice is best.
The.descriptiori711.11 be written within one, 45.minute .

class. -

As illustrated. in the preceding paragraphs, a weft-
'

written objective ShoUid describe .three things:,

1. A population

2. A. behavioral. outcome

3. Evi-denceof.aainment'

Several suggeg,tioris mabe useful in writing,objec-
.

,
tiVes. First; they need not.be limited .to one.sentence.

Often 'it is easiest and bestto indicate the evidence of

attainment in a separate section. Second, what' is pre-
:

,

sented in this module:is'simpkva brief .overview of the

process. :Much more% dxtenSj.ve instruction is available
., .,-

. _ .. .r '

A

throtigh a 'nilmber'pfbbokk., Several good ones are. listed

writing _.
objectives



In 'the- references at the

A 'final sUggestion- May,be helpful... It is`' -almost always

frustrating for thcse unfamiliar. With objective writing t

undertake it for the first -time. It. is an activity which'

requires practice to become skillful, and is Of."-Ven difficult

even for the most experienced objective writet. One prac-

tice that can of-ten ease the task is'td'begin by .writing juet,

the behavioral part, of the objective. It is important,
4

though, to keep the population'for 'which it is intended, in
/

mind. This much is a long step forwaid. ,I-taccomPlished

the funAamental task of translating global goals ipto-Observ-

able behaviors. The specific definition of the populatiCal
g.

and the statement of the evidence that will be accepted as

proof of success, in attaining the objective -can be left for

a .later 'stage. 'These are more closely, related to structIA-2

ing programs than planning them anyway. In fact,. 'the term-

-final skill you should have gained when you have finished

this° module entails writing just the behavior outcome. Con-
e

centrate on this for now.

e/e

DEAD MAN -TEST
I. -CAN A beAb MAN

PER'FORIA, -nAAS ACTION

2. IF i bEAD MAN CAN
b0 rT, -ME AcTiot4
15 1101: A 13E Ami 113R .

AN E xAivIPLE W OulD
13E Tt-IE RAISING
00 A NAND. SiNcE
A SAD MAN c oucti
NOT bo 11115 0,4
t-i 15 owf4, TI-IE Acrionl
15 A IlEmAN/101Z, AND
C9u Lb BG U5E1) To
bENIELOP AtJ OBJEC1WE
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PROGRESS CHECK

Which of the, following descriptions
(pp. -53-55)

,

Appearing angry

b. Starincy'into .the distance

c. Organizing committees

Reciting _poetry

Looking confuse&

p-ass the Dead Man Test?

Place a check mark in the space beside each of the verbs on the
following page Which suggests an observable action. (pp. 54-55)

e.

identify

enjoy

know

f. summarize

I,
g..

h. like

construct i. label

j- believe

3. List and briefly define each of the three components of a well-
written objective. (pp. 53-58)

order

c.

Separate' the following objectives into their-three main.compon-
ents. ,tnderline.the component you listed as "a" in question 3
once, underline "b" twice and underline "c" three times. (pp.. 53-58)

a. From a-list of personal characteristics, the ninth-grade
student will correctly identify pine -ou0of ten times
examples. of abilities, interests and values.

70

59



a

b. The eleventh-grade student will describe how social'factors
may affect job opportunities in a particular occupational
area In a paragraph, he will state one social factor, and
two occupational areas and will explain how. the'social factor
may,cause job opportunities to increase in one occupational
area-and to dec'rease in the other.

c. The seventh-grade student will apply, the five steps of the
problem-solving approach to the solution of a personal
problem he has identified. He will explain. his problem to
his counselor and illustrate hOw he used each step to resolve
his problem-

5. Write, one behavioral outcome (you may Write an entire objective'
if you wish) for each of the following goal statements.. (pp. 53-58)

a. The student will know and understapd the various job families
and some, of the occupations included in them.1

/

The student will perform well on job applications and inter-
views.

c. The student will get in touch with hisfeelings'and undey0-'
stand how feeljngs affect his behavior,

I.
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2. 

c. d. 

a. d. e. f. g. i. 

T9 

ZL, 

3. a. behavioral outcome--an observable,.measurable action 

b. population--the individual or group expected to Perform 
the behavior 

c. evidence of attainment--the means used to measure success 
and,the level of performance necessary 

4. (Note: if your responses to question 3 are not in the order 
given above, adjust the correct answers to question 4 before 

scoring your responses.) 

a. Froea list of personal characteristics, the ninth-grade 

student will correctly identify nine out of ten times 

1/4 

examples of abilities, interests, and values. 

b. The eleventh-grade student will describe how, social factors 

may affect job.opportunities in a particular occupational 

area. In a paragraph he will State one social factor, and 

two occupational areas and will explain how the social fac- 

tor may cause job Opportunities to increase in one occupa- 

tional area and to decrease in.the other. 

The seventh-grade student will apply the five steps of the 

problem- solving approach to the lution of a personal 

problem he has identifie& will explain his problem to 

his counselor and illustrate how he used each step to resolve 

his problem. 

Answer Key continued on next page. 
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5. Acceptable answers must pass the Dead Man Test.. An example 

for 'each goal statement is given below, but many answers are 
equally correct. 

a. Using alist of job families, the student will name three 
occupations that are included in each. 

b. The student will complete all portions of the first page 
of a sample, job. application form neatly -:and accurately. 

1 

c. The student will define the term "emotion" by listin% four 
,examples .of emotions and stating one-possible behavi6r that 

illustrates each emotion he identifies. 

ammimo Aax uamsmv. 



GROUP ACTIVITY

Meet with several of your fellow planners/counselors. Assume
it is the task of your group to write a set of objectives to °per:4r.:
tionalize the:goal statement: "To.help the student to become. more
skillful in making decisions and solving problems." Spend fifteen
to twenty minutes quickly listing as many student outcomes related
to this goal as come to mind, To spark your thinking, consider
what a student who is able to make decisions and solve problems can
do that another student, cannot. When you have a list of outcomes,
subject each one to the "Dead Man Test" and as a grOup revise the
ones that do not pass. Now, if time remains, consider ways of
organizing your list of outcomes. Bloom's taxonomy and the personal
problem-solving paradigm presented on page 40 of this-Module are
alternatives. Try to fit outcomes on your list into. the categOrsi.es,

of these scheMas. This activity is likely to suggest areas' where
outcomes should be added to your list br revised.. Summarize the
types of suggestions that result and also the types ofprobleis
that your group encounters. Save your list of outcomes and the .

summary you write. These may-be valuable in planning guidance pro:-
grams-for your district.

QI

.
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PLANNING FOR EVALUATION

Building in evaluation of the guidance and counseling

program you are developing is the final point to consider

in the pinning phase of program development. Each program

will have several goals and each goal will be operation-

alized by a number of objectives. To be able to make deci-

sions about the effectiveneOs o*f ynr program yOU will'need

to specify certain types of criteria.

Assume you have written your behavioral outcomes for setting
criteria

students. They will include criteria which indicate when

students have achieved an objective. In addition, you

should also indicate' what percentage of the objectives

related to a goal a student must achieve in order to demon-

strate he has achieved that goal. A third step involves

specifying what percentage of students participating' in a
If

program should achieve a goal for the program to be consi-

dered effective in helping students achieve that goal.

Finally, you should consider what percentage of its goals

a program must effectively help students achieve for the

total program to be considered successful.

Consider an example. Suppose you had developed a

curriculum unit with the goal of helping Students to parti-

cipate more in class discussions. If, at the end of instruc-

tion, 75% of the students who received the unit met its cri-

teria for successful participation, would you corisider the

curriculum unit to be effective, or in need of revision?
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And if the unit were one of 10 units in a pro am on, study

skills, how many of those.units must have done as well to

regard'the program as effective? Some determination of these

things'in planning the program is necessary to allow such

judgments. If it were specified in advance that eight of the

ten units that comprise the program must be shown to be

effective, by helping 75% of students to achieve the unit's

goal in order to consider the program effective, then the

decision could be made sensibly and objectively. This sort

,of.criteria setting for the determination of program effec-

tiveness in the planning stage facilitates decision-making in
0

later stages. The following chart breaks down this process

into its four. components.

DETERMINING PROGRAM EFFECTIVENESS'

Decision Sample Criteria

1. Hag the student attained Student correctly answers
the objective?.;, 75% of, test items related

to the objective. This
criterion is part of the
student performance objec-
tive.

2. Has the student achieved Student attains 750 of
the goal? objectives related to t

goal.

3. Has the program achieved 75% of the students ho had
the goal? not achieved the go -1 before

participating in t e program
achieved it after he pro-
gram. Control gr up compar-
isons suggest t -t program
effects were responsible.

4. Is the program effec- The program a i'eved 75% of
tive? its goalsl
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Whide it is important,to set criteria for program,

effectiveness this is not an easy task. There Are no'stand-

arse guidelines, and only experibnce can produce confidence

/'hat the standards set are, ppropriate and meaningful. Field

tests-suggest that criteria between 66.67% and 80% are rea--

sonable standards for each of the four decisions listed in

the chart. It should be emphasized that for program effec-
.

i

tiveness, continual evaluation and periodic revision are

integral components.

PERIODIC REviSiorir

PROGRAM
PERIODIC REVISION

EFFECrivENES3

PERIODIC REVISION
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.PROGRESS CHECK

1. List the four types of decisions that muse e made to determine.
program effectiveness. (p. 64)

a.

b.

c..

d.

2. Put the letter of the type of decision you listed in question 1

in front of the sample criteria that may be used to make that
decision. (pp. 64-66)

ix

A. Four of the Rive objectives relatedto better accept-
ing criticism must be attained.

B. Seventy-five percent of the students must complete
90% of the steps in thd decision-Making process.

C. Seventy-five percent of participating Students can
now express their feelings more openly'.

D. The student must identify the educational require-
ments for entering occupations in five of seven job

.

O
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SUMMARY
In this module, you have learned that selecting personnel,

allocating.resources, determining schedules, communicating and

evaluating are important considerations in the process_of deter-

mining program needs, and developing goal statements and, student

performance objectives. You have also been introduced-to-the

steps in this process:
a

1. Program-needs are identified by:: a) comparing -the summary
A

reports of the current status'assessment and desired'out-
.

comes assessment, b) identifying discrepancies in expend-

itures of Counselors' time between what is recommended

and what exists in areas of guidance program effort, c)

selecting strategies for resolving these discrepancies,

' and d) stating program changes.

2. Goal statements ate: a) based upon desired outcome state-

ments and b) organized according to guidance models, pri-

orities, problem-solving sequences, and grade-level artic-

ulation.

3. Student performance objectives: al'operationalize goal_

statements in four realms, and b) have three components'.

4. Planning for evaluation necessitates setting four types.of

criteria.

The Simulation Activity which follows will give you an oppor-

tunity to apply the knowledge and skilld- you'have gained to a theor-

etical situation, and run through each of_the steps to practice your
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.

abjlities. Next, the Application Procedures will. offer sugges-

'tions and guidelines for applying your knowledge and skills to

your own real-life situation. Following that is a post-test which

will permit you to see whether you have achieved all he objectives

of the module. Finally, additional references are listed in case

you wish to pursue your study fupther.
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SIMULATIM
You have conducted both a current status assessment and ,a

desired outcomes assessment in the high school for which yo6 are
the guidance and counseling-program administrator. A brief
summary of the two reports for one area, educational-vocation'al
needs, is contained in the.box below. Look this data over, and
then proceed to the questions that follow.

Curre_pf Status Assessment

Educational - Vocational Area

Overall % of Program Emphasis: 14%

Major Items: % Counselor Time

12. To assist students to know what
various jobs are like and how
their special talents and interests
will help them to do these jobs.

28. To assist students to know about
national testing programs for
college entrance and scholarships.

17. To assist students to get informa -.
tion about high school requirements
for' graduation.

15. To assist students to explore the
fit between their.classes and their
interests..

CI

26. To assist students to learn,mote
about requireMents of colleges,
universities, and other"training
opportunities.

7. To assist students to know how and when
to find occupational and educational
information.

Others

Cr
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Desired Outcomes Assessment
'

Educational-Vocational rea

Overall Zt of Program E phasis: 24%

'Major Items:

7. 'To know how and when to find occu- '20%

pational and eduCational information

%Counselor Time

8. To learn more about what to expect 15

on A job:

23,:v To be prepared for a Job after finish-
ing high school.

4. To know what I wo.uld'have-to do to get
a job that interests me.

28. To know about national testing programs
for colleg6'entrance and scholarships.

2. Tb know what various jobs are 14ke and
how my special talents and interests
will help me to ,do these jobs.

Othe'rs

12

12

8

23

. ' .

1. Define the evaluation measure you can build'into the plarining
process to assure, th-at it will be thorough and lead to satis-
factory repults. .

\ i

2. Discuss the discrepancies between the ceurrent status and desired
outcomes - assessments in the area of edUcational p.nd vocational
needs.. ,

i

eJ
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;:Desired- Outcomes Assessment,

, .

Ethicatiopal7VocailiC;ilas1 Area
.. ....'

i. i .

Overa4%, Of -Program -Emphasis: 14%.
, , . . . -

Iviajor:Iteme,: ..: ., % Counselor. Tim
. ,.-
,1 3. :.To `, know how and when to find OCC11"". .2 0%

-..pational. and eductioriai -information
. I .! . c 0

., 8. . To learn ntore,about what to expect 15
.. brva job. -

, .
. .. .

, .

23..,
.To be srepared: for a .job after finish-' 12

ing high school.
.

A

smINI101011M11111

d

.
4. Tp know what I would -have to do. to get 12

a jab that 1.iiterests me.'
. .

28. To knOw, aboutn.ational testing programs 9
for college eritrance 'and scholarships.

. ,::: -'' - .
.

know2., Ta ow' what 'Various jobs are like. a`fid .
''how-mY special talents and ;interests ,

Will:help me, to 'do, these jobs.

Others . . ,23,

...
.

. .

Define the evaluatiOn. measure :you can build .into the planning
. , . _ptocees to..assu:i:e that it min' be-thorough and lead to -satii-. .factory resultd. ...... -- . '

, 1r ..

\\A
2. Discus5 the discrepancies be. taeen:the.4the irent status and desired

outcomes assessments iri of educational and vocational

;

needs...

es
1 t.

f
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Suggest an appropriate strategy for resolving these discrep-
ancies.

4.

4. What additional items or strategies may have to be included
0 to -assure optimal coverage of the area?

5: From the information you now have, write program goals for the
educational-vocational area. They should be broad enough so
that five .or six will cover the major items that haven been
listed.

6. For each of three. of the goals you drafted for question. 5,'
write the outcome and populqtion cOmponents of file student
perforMance objectives.
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SIMULATION FEE BACK

1. A criterion checklist,is a good way to monitor'the effort and
make sure lit's doing the things it should and maintaining high
standards.: Such a checklist should Spell out each of the steps
in the process, assign dates for their accomplishment, and
establish some criteria for what constitutes successful acdomp-,
liOment of the task. Such an effort promotes the very process
+a-planning, and aJ sa serves as a useful communication device.

, .

2,. First, of course, is the fact that the desired outcomes assess-
ment shows the need foi. increased emphasis in this area, from
14% of counselors' time to 24%. It-ems within the area also.'
reflect wide discrepancies between current and desired efforts.
Items .7 and_28 remain important, but 12, 7, 15, and 26 all drop
frOM the top sik. Likewise, items 8, 23, 4-and-2 should all
receive major attention.

JJ

3.. Strategy for almost all items which appear inthe desit-ed.out-
\

comes assessment top six is increased attention and eftort,
MD116 item 28 did drop from 15% to 996', the increase fromf141
to'24% in the area just about counteracts-thit drop. Other
items should receive increased effort according to the prior-
ities suggested by the data: 7 should 'be first, 8 second,'and
so

T.4,11e Items in the top six on the current status assessment that'
have fallen belOw that level should be carefblly scrutinized.
If it is concluded they are low on the desired outcomes assess-
.

ment'because they are being so well dealt with, they may well
need continued attention. If, on the other hand, they represent
genuinely low needs, they can be de-emphasized.

4. Since the area jumped s much in overall importance, it may be
mise'to Odd additional items from those that fell below the
*Sixth ranked. CetFtainly lower needs should be scanned'tO see
whether there is any pattern that suggests importance for
particular types of needs.

-It,,may also be.useful'to consider alternatives to increased
counselar time Loreeting the increased needs. Can teachers
help. in some Can pfficiency.be improved? DoeS the rela-
tionship between the oucQme and'activity pursued to fulfill
the outcome need td be 'examined.?

Q
Variatians are of course p'Ossible'with this effort. The follow-
ing samples-are some of the. possibilities you may consider.`
Others you have drafted may serve equally well. ,

e

1) The student will be able to jocate and use .sources of
information\on oCCupationsand education relevant to
their needs.' 8 4
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2) The student will identify and pursue opportunities for
preparation for work of the sort he desireS and/or training

,

.that will lead to that work.

The student will know Of national testing programs for
entrance to college'and consideration for scholarships.

4) The Student will know this.perSonal characteristics and
.how.they relate' to occupations.

,
Since you may have written'many. different goals, each of which
may have many different objectives, i is impossible to give
the "correct objectives, Borne- possih echoices far e_ _first

goal suggested -in' the last queStion ar

All students finishing the ninth grade oUld be able to:

-1) Interview three community epresenta ives about jobs and
the training necessary to enter them

4

2) List three sources of written information about occupations
available in the school.

-3) List the educational requirementS necessary to enter major
occupational categories.

4) Score'a passing grade on a test of occupational l knowledge
appropriate for the beginning tenth grade stu9,ent.

Be sure that the objectiVes you have written pass theDead Man Test.
Also check them for Comprehensiveness in termSI of Bloom's taxonomy.

1

b
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APPLICATION. PROCEDURES
All responses in this section should:be'appropriate to your-.

own setting. The questions.arel designed to .help you think through
the factors and problemsthatshould,beconsidered so that you can
`actually conduct your min program planning. Jot down any response's,
examples, or guidelines.you can think of fOr each.

1. The planning tasks covered in this module require time comrjtit-

mentt-frOm staff me-m0ers-. Who is-avail-arm-the-plarini-ng
team that will: . :4

a. Determine program%needs?

b.' Write program, goals?

c. Write student performance objectives?

c. -Plan for evaluatiOn?

2. What deadlines must be met so that-thevariOus pti.ases 4, the
planning can be smoothly coordinated?

.7

86.
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'What procedures will be used to evaluate the planning process?

What records will be kept throughout the plannin§'process?
What information will be contained in each? Who' will receive
c6pies of the reports ?'

/

5. What are the major needs of your program? Will a major realign-
m.entof prioritiesbe necessary or will a,minor readjustment
brid4.it'in line 'With what is deSired? What ,strategies do you
propose-:to make the changes you/have-identified?

87
76
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6. What schema will you use to organize the goals yoU write for
your revised program? What selection cr'iteria will determine
the order in which-you begin work on the goals? How will you
equence the goals you:plan to-work on initially? Will separ-

'ate'task forces deal with the goals of different grade levels?
If so, how will you coordinate their work to assure that goal
are articulated across grade revels?

0

7. What taxonomic realms and levels within realms do the student
;outcomes for your, program cover? Does each represent a_ beliavior

a student should learn through the,,activities of your program?
Areithe outcomes you wrote for each goal statement meaningful.-
and comprehensive?-

1,

8. What criteria have you set to determine program effectivdness?

88
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POST ASSESSMENT
If you have read the instructional materials in this'module

carefullli, and completed each of the progress checksnand exercises,
then the. questions in this post7test will be dargely a matter of
reviewing your previous responseS In any event, it provides a
'useful final check on whethei you haye achieved the objectives-set
out at the beginning of the module,.

. -Describe the four _main steps in the planning process that occur
after the desired outcomes assessment and current status assess-
ment are conducted and before process objectives for _guidance

programa are written. (pp. 7 & 8)

a.

b.

d.

2. State five general activities that must be conducted so that
this phase of the planning process may be conducted smoothly

, and efficiently. (pp. 10-12)

a..

b.

c.

d.

e.

89
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3. List in chrondlogical rder the foUr major tasks that should
be accomplished to de ermine program needs. (pp. 18.728)

- a.

c.

d.i

S
4. Descri e each of the three activities. that contribute to the.

first task you listed in question 3. (pp. 18-28)

a.

b.

c.

a

Describe two general points that should be considered during
the activities you.listed in question 4. (pp. 18-28)

a.

b.

6. Write a sentence to define each of the three types of discrep-
ancies between the results of the current status assessment and
the desired idutcomes assessment for which the planning-team
should recommend strategies to resolve. (pp. 18-28

a.

b.

c.
90
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9.

7. List re ponses for each type of discrepancy-you define .in
questio 6. (pp. 18-28)

b.

O

0,-

G. State two possible coursds of action for instances in which.
an apprOpriate regponse to a discrapancy cannot be selected.
(p. 27)

a.

I

Qr.

80
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9. Define the relationships among the terms "program goal,"
"student goal'," and "student performance objective."(pp. 32 & 33)

10. List the seven characteristics of a. high quality set of,program
goal's. (pp. 34-41)

11.

a.

b.

c.

d.

e.

f.

List and briefly define the three essential componehts of a
well-written p6rformance objective. (pp. 55-57)

a.

b.

. c.

I a
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12. .Pick three goal statements from the list below. Write three
student performance outcomes for two of the goal statements

and four,student performance outcomes for the one remaining

goal statement. (pp. 55-58)

A. The student will know what to do when h6 is with others

who use drugs. 4

B. 'The student will know how to perform well on job appli-
cations and interviews.

C. The student will know how to listen'and take notes at

the same time.
D. The student will become more involved as a member of

groups.
The student wtll underst nd the meaning of jop.families.'"

F. The student will, improve' his understanding of what he reads.

G. The student -t4i1-1 explore the meaning of his-morals and values:

.1.1- The student will learn how to make friends with others.

I. The student will know how and when to find occupatj,onal
and educational. information.

Goal statement

a.

b.

c.

Goal statement _

a.

b.

c.

Coal statement

al

b.

9
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C.

d.

13. -List:qid define the four types of ptocedures necessary for'
detTrgining program Success.4,(pp. 64-66)

a.

b.

c.

9,4
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POST ASSESSMENT FEEDBACK

1. Describe the four main steps.in'the planning process tha occur

after the desired outcomes assessment and current status ssess-

ment are conducted and before process-objectivesfiw guida

programs are written. (pp. 7 & 8)

a. Determining program. needs --identifying discrepancies in
areas of current arid desired program effort and choosing

strategies to resolve them. ,

. 'Writ'ing prqgram goalstating broad, general' areas of

progrdm dutcomes.
a

. Writing student performance objectives-.-stating the measur-
.

able behavioral skills students will develQp in the program.
,

d. Planning for evaluation --- setting .criterie so that program.
effectiveness can be determined.

2. ,State five general act vities'that mustLbe-conducted, so that

this phase the plann'ng process may-be coriducteesmoothly

and efficiently. '(pp. 0-12)

a. Selecting, personnel

b. :Allocating resources

C. Determining schedules,

d. Communicatin'y

0.' (valuating, ,

3. _List in chrondlogical order. the four major tasks that should°L,

be accomplished to determine program needs:,. Jpp. 18-28)

)

a. Compare the current. stat=us assessment summary report and
the desired outcomes assessment summary report.

b. Identify discrepancies, betwgen,areas of Current and desired
o'ffort.

Identify strategdes for rq'solving discrepancies

d. State program changes.A 0



. Describe .each of the three activities that contribute t0 the'
first task yoti listed in question 3: :(pp. 18-28) .--

a. Study ,the two reports Carefully to become conversant with

the data, they contain.

b. Clompare the relative emphasis ofthe five areas on the two
reports:

.-
c. Compare the importance of specific items with-in areas on

the two reports.

.5. Describe two general points that should be considered during
the activities you listed in questiton 4. (pp. 18-28)

a. Use teamworkuwhere possible.,

b. Avoid value judgments and preconceptions.

6. Write a sentence to define each of tho.three types of discrep=
ancies between the results of the current statupssassment apd
the, desired 'outcomes assessment for which the planning. team
should recommend strategies to-resolve. (pp. 18-28)

a. Thp i)ercentage of counselor time recommended fox an area of

guidance effort.on the desired outcomes'assossm4t in a great
deal higher than the percentage on the 'current statu assess,-
meant

b. The percentage of counselor time.repommenddd for an area. of
guidances, effort on the desired outcomes assessment is a groat
.deal lower than the percentage on. tiv current status assess-
ment. .

c. The percentage of counselor time recommended on the two.
Assessments is approximately the same, but it is focused
on different outcomes.

7. List responses for.bach type of discrepancy you definod'In,:
question 6. (pp. 18-28)

a. 1) Counsviors spend more time an outcomes. sated high on the
f t,t

desired outcoMes a-ssessment. ,

2) Add items rated high on the desired.outcomeS asseasment
to the program.

4,

b. 1) Perhaps delete,outcoiges from counselor atteption (requires
caution).

.

2) Assign responsibility,fox accomplishing some outcomes, to.
somecno other than a counselor.

. '96
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tr.
besci'ibe each of the threb activities%that coiitribUtO to'the

.

first task 'ou listed)n vestion 3: '(pp.

a. Study the two reports carefully to becqme conVersa with
the data.they cohtain. '

, - -. . d

b. Compare the relae, emphasis of'the five areas on thk. two
..,, , ,

i

reports.

' c. Compare the importance of specific items within areas dn,
the two reports.

Describe two,geneal\points.that should be consideresi'during
the activities you liSted in .question 4. (pp./18-28)

4

,
a. Use teamwork where possible.

b. Avoid value judgments and preconceptions.
.

6. Write a Sentence to define each of the three'types of discrepl
ancies between the results of the current status assessment. and

A the desired outcomes assessment for which theplanning team
should recommend strategies 'to resolve. (pp8-28) .

a. The percentage*of-counselor time recommended for an area of
guidance effort on tfle 'desired outcomes assessment is a great
deal higher than the perOenLage on.tke current status. asses7-
ment. .

.

b. The percentage of counselor tme recommended for an erea'of ,,
guidance effort on desir&T outcomes assessment, great,a 4ree
deal lower than the percentage on_ 07\e-current sita.tvs ,issess7,k ...
ment. , . .;

c. The percentage of counselor time recommended on the two..
assessments is approximately the same, but it is Focused-
on different outcomes. ' ...

$

7. '.:List responses for each type of discrepancy, yOu.define.din_
question 6. (pp. 18-28) ,

. Je.'" &
. .

. . .

on'a. 1) Counselors spend more time on outcomes..rated7high th-'e

depired outcomes assessment. ..,; .

.
.--

.

..,
. ^

-w,

,

2) Add items rated high on the'desired.eutcoMes assessment
. prog ram.,to the .

.
.:... .. .

b. 1) Perhaps delete outcomes from counselortattep.tion (requires
.1..cautaon).

1 . I A "\ -

i
.. . . ,

. . .

2)m Aisign responsibility for accomplishing some outcomet;..4.
someone other than a counselor. .

.96'
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. .

3) Counselors become more
and accomplish-the

same number of?outcomes
in less time

.

. ..

;,

.

. Counselors
spendomore

time on butcOmes rated high, on the

de'sired outcomes OsesSment and le-is tlfte,o12'
outcomes rated

high on the curre4 -status
assessment.
A

7

.

-,

do

8. State two Possible 'courses
of, action for instances in

.

which an

>

appropriate
response

to a discrepancy
cannot b&Olected.

(p.2.7)

/A. Evaluate counselors'
efforts.

Specify the relationship
between the coliwora! activities.

andstudent
outcomes.

9: Define tI relationShips
,among' the terms."program.,goaI,"

"student
goal," and "Student performance

objective."
(pp. 32 & 33)

A program goal lefines a broad area of student competence
in.a

way that makes the .program
the stated or imp4ied subject Of the

sentence.
A'st6,dent 'goal

is 'essentially
the same except that

the student is tAt stated or,implied
subject of the sentence.

A student performance
objective

describes a specific measurable

behavior that contributes
to achieving

,& student 'goal.

1-0.
List the seven characteristics

of a high(gualj.ty
set of, program '

gOals.
(pp`. 34 -41) ,

t'

a. 'Ineludes high ranking desired outcome statements.

Ab.-
con ehensive.

C. .grouped according
to an appropriate

model.

d. is .rahked
according to priority by stated c riteria:

o

e. :Is,sequencedby
a personanprcableM

solving
paradigm or

other rationale.

f, articulated
across grade levels.

4g. Has been reviewed and accepted by advisory.group(s).

11. List and briefly define the three essential,Components/of
well-

'written performance
objective.

(pp. 5-57) 7.

a. A behavioral
outcome that-describes

'what
'astudentwill be

-able to do as a result.of guidance, program
r

b. A population that defines who is expected to. performHthat

behavior.

c. The evidejqcg,''That
will be accepted as proof a..mbm4er

of the

populatioh
has attained the behavioral

outcome.
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. Rick three goal statements from .the; list belOw. Write,ti?.ree

student pe.rformance,Ottcqmes for two Of the goal statements' and
four'studeht,perormance outcomes for the one remaining goal

statement. (pp. 55-58)

A.. The student' will,knOp what to do,when,he is with others
who use drugs:

B. The student will knOw how'to perform well on job ;applications
and interviews.

.

C. The student will know how to listen and take notes at the,
same time.

D. The student will bedome more involved as a member of
groups. 4-,

E. The student will lindersiand-the meaning of job families.

F. Thestlident will iMproVe,his understanding of what he reads.
G. The student will exgore the meaning of his morals and values. ti

H. The student will learn how to make friends with others. v.

I. The student will know how and when to find, occupational and
educational informati9n.

f

A great variety of ou4comes would he acceptable here. One example'
outcome is provided fe.r each goal statekent.

,

A. To identify charabteristics that indicate
fsomeone is under the

.influence of drUgS..

B. To 'distinguish exlamPles of dress that are.appropriate and
inappropriate fozia.job interView.

i

C.+ To list the majolt points made in a',ewoto five minute.speech.

D. To suggest to the group three alternative courses of action
to'resolve a conflict.

E. To define three. :factors commonly us,ed to group occupations
into job families.

F. To prepare-a twol4page typewritten abstraA of David. RieSman's
The Lonelylon Crowd.`

G. Todescribe one experience in which-a value influenbed a
speCific behaviOr.

.

.

H. To apply one oft the "principles of friendship" when encount-
ering an acquaintance.

, I

I. To state thee 0,ppropkiatb sources of information:on local
.

educational oppOrtunities.

Use the dead mart teSt'to check the outcomes y'ou'have w,..ritten. For

each goql'stateMent:i make sure th6-you have written outcomes that
reflect several 'realms of Bloom's Taxonomy and: different parts of
each.realm.

.98
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13. 1st and define the four types of procedures necessary for deter-

ining-program success. (PP- 646)

Determining.if the student has.attainedan objectivecri7
terion set in student performance objectize.

\

.
Determining, if the student has achieved-a goal-7set criterion

for percentage of 'objectives 'Apr goal to b.q attained.

. .

Deterining if the'program has achieved the goa.1--set

terion for percentage of students who must achieve goals as

a. result of the program.
1

.Dete4ining if the program is effectiveset.criIerion_for
percentage of goals the_program must achdeve.

.4

.99
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NumeroUs good resources are availake'o the topic of stating; edu-
cational outcomes and objectives.. These include:

Itsaac, Stephen. 1Randbobk Research and Evaluation, San
Diego: Robert R. Knapp ublisher,. 471., Paqes 1-65, 164,
and 162-163. °

Mager, Robert F. Four books provide the most relevant train-
inglor writing objectives.'- Published by Fearonpublishers
of San Francisco, ,these books are:

1. 'Goal Analysis, 1972
.'2. Preparing Instructional Objectives, 1962
3.- Developing Vocational Instruction' 1967

Developing-Attituda:Toward-Learningy-19-6

Performance and Process Objectives: Booklet_for
4

Developing% ,

Evaluative Skills. Tucson, Arizona: 'Educational Innovators
Press, 1970. Pages 5-12 and'20-30.

Other: appropriate references on'this topic include:

(ed.); Taxonomy Of Educational Objectives:
. Handbook: Cognitive- Domain. New Yorks' Longitans,

Green & Co., 1956

Dillman, C. and Rahmlag, H. Writing tnstru tidnal Objectives.
San FrancisckLFearon Publishers, 1972.

N
'

Eiss, Am F. and Harbeck, M. B. Behavi al ,objectives.' in the
Affedtive Domain. Washington, tY.0 : National Education ,

Association Publication Series, 69.

Kibler, R. J., Barker, L. and.. iles, D. T. Behavioral
Objectives and Instruction. ioston, Massachusetts:
Allyn and*Bacon, 1970. ./

Krathwohl, Dr. R., Bloom, B./S., and Masia) B.13:. Taxonomy
of Educational ObjectiveS: Handbook II: Affective Domain.
New,York: McKay, 1964./

4
,,

=Popham, W. J. and Baker, H. L. Establishing Instructional
-Goals. Englewood Cliffs, New Jersey: Prentice-Hall, 1970.

\ ,

Yelon; S. L. and%Sbott, R. 0. A Strategy fCr Writing Objective?.
DUbuque, Lowa: Kendall, Hunt PublishinI, 1970. , ..,,,..,

For additional infOrm ion on Career Goal Models,' consult the
fqllowing references

4.

Cunha, Josep E:, et, (ed.-). Career Melmlopment: A
Califor a Model fo Career Guidance Curriculum K-Adult.
Monogr h #5, Cali ornia Personnel and Guidance Association,
Fulle' ton, Califo nia. 1972.

Georg Mickey an
A roach to S
974, pp. 67

RoseberrY, Jerry.' "A Needs-Based, tystematib
001 Guidance.," The GUidance.Clinic, January.,

'100.
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APPENDIX
STAFF .TRAINING MODDLOMSCRIPTIONS

1. Orientation

Gives an in-depth approach to understanding what the compre-
hensive approach to gpidance, .coanseling, and placemeni is,
what its advantages are, how competency-based training is.
'related to using this approach,-and how to determine what
training is relevarit. Requires. 15 - 20 hours to complete.

2. Assess ng Desired Outcomes

Presents various methods of plarining and conducting a needs
assessment as welt as ways of summarizing, -dhalyzing, s53nd
reporting 'the data. Requites 15 - 20 hours to complete.

3. Computer Assisted Reporting

Provides a general knowledge of the4rocess necessary to
. develop an effective Computer Information System and enables

the participant to select the best approach for-gathering and
analyzing data from all available Optldns, for a district's
particular needs. Requires 10 - 12 hours to cqmplete.

. .0

4; Current Guidance Program Assessment

Provides an understanding of why a current guidance program
assessment is needed, how-the assessment can be conducted,
and what use can be made of the data after it is obtained./
Requires 10 - 12 hours to complete.

5. Determining Program Goals. and Objectives

Makes use of the current status assessment and ,desired.out-
comes assessment reports, t9 produce. a complete set of program .

goals and student performance objectives for a new program.
Requires 10'- 12 hours to complete.

6. Zlternative Strategies

1

tkamines strategies,Which would be appropriate to the goals
and objectives of the program being structured,, specifies
criteria for assessment of alternative strategies prepeote4,
and provides evaluation arocedures for the sblebted strategies.
Requires 12 - 15 hours to complete.

101



7. Grou s and Grou Leadershi .SkillS

Presen s an overview of ways school coun#Olors or her ,

., '-'...

educat rgcould use ,group lead6rship skills with task groups,
guidance groups,- and counseling groups to implement-a compre-
hensive, career guidance system. The module also facilitates ,

the development of thtee basic communication skills that are
useful in facilitating interpersonal interaction in all group
settings. Requires 12 - 15 hours to complete.

8; Planning Para essional Pro rams

Provides the
and evaluate
his/her own s
and major is
Requires 12

ructure for the participant to plan, implement,
paraprofessional school ggidance prograM in

tting. Also presents-the history, development,
ues involved, in the utilization of paraprofessionalS.
15-hours to complete.



APP.ENDIX A
',STAFF TRAINING .MODAE.DESeRIPTIOI\IS

t

1. orientation

Gives an in-depth approach to understanding what the compre-
hensive approach to guidance, counseling, and placement is,
'what its advantages are, how competency-based training is
related to using this approach,sand how to determine what
training is relevant.' Requires 15 - 20 hours to complete.

2. Assessing Desired Outcomes

Presents vakious methods of planning and conducting a needs
assessment as well as ways of summarizing, analyzing, and
reporting the aata: Requires 15'- 20 hours to complete.

3. Computer Assisted Reporting

Provides a general knowledge of thekprocess necessary to
. develop an effective Computer Information System and enables

the participant to select the best approach for gathering and
analyzing data from all available OptIons, for a.district's
particular needs. Requires 10 - u hours to coppletek:

4. Current Guidance Program Assessment

Provides an understanding ;of why a current.giiidence program'
assessment is needed, how:the assessment can be conducted,
and what use tan 136 made of the data after it is obtained.
Requires 10-12 hours to complete:

. -
5i. Determining Prograt'Goals.and Objectives

. . .

Makes use of the current status assessment ax desired out-
comes assessment reports to produce a complete'set of 'program.
goals and student performance objectiveg for anew program.

(
-.. Requires 10'- 12 hours to ,complete.

.

.

;.6. Alternative OeStrategies
.,-..

., .

Examines s.trategies:which would be appropriate-to the goals.
and objectives of the program being structured, specifies
criteria fOr assessment of alternative strategies presented,
and provides evaluatj.on procedures for the selgcted strategies.

. Requires 1.2 - 15.hours to complete. . .1

I

**?

1

f
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7.

\ ,,,

,,....

..

Groups and grouRLe4:dership. Skills`
I

i., , 1,-. .

Presen s an,overyiewi,,of ways s.choCii."c6un fors pr giber
educat estzpould use group leadkatship skills with task groups,
guidance groups, and, counseling groups to implement a compre-

,,henikv6, career guidance sythtem. The modble als6;facil-i'tates
the development of three basic communication thkilli that are
useful in facilitating interpersonal intOraction in all group-,.%
s6ttings. -Requires 12 - 15 hours'to complete.. q

8. ,Planning Paraprofessional. Programs .

Provides the structure for the participapt.to plan, implement,
and evaluate a paraprofessional school guidance program in

own setting. Also presents the history, develoupent,,.
,land major issues involved in the utilization of paraprofessionals.
Requires 12 - 15 hours to complete:
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